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EXECUTIVE SUMMARY

The Executive Summary is a stand-alone document that should provide a succinct 
narrative overview of the application.

1. Executive Summary (5-7 pages)

a. Mission and Vision. 
State the mission, vision and core beliefs of the proposed school as well as the school's 
values about teaching and learning. Include an explanation of what students will know 
and be able to do as well as the rigorous intellectual habits of mind, essential skills, 
knowledge and attributes they will posses upon matriculation that will prepare them to 
be successful adults in the 21st Century.

The MATTIE (Multicultural Achievement Technology Teaching & Innovative Experiences)
Academy of Change is an innovative and progressive learning center that embraces cultural, 
linguistically, and developmental differences of its student body.  The mission of this innovative 
charter school is to promote academic success in each grade 6-12 student through thinking, 
problem solving and in-dept learning at the secondary and post-secondary level.  We expect to 
matriculate students who are college or career ready based on their superior (top 10% 
nationally) of students according to performance on standardized testing. 

Our academy is designed to collaborate with communities, agencies and colleges to act as a 
catalyst for change to address vital aspects of students by raising their standard of living in their 
communities.  We believe that a systematic and sustained emphasis on education and life skills 
will help remove students from negative lifestyles that have inhibited their development as 
constructive and successful citizens positively contributing to society. 

We believe our students deserve the highest quality education possible.  Further, we believe 
that students should be actively involved in their community and that that there should be 
learning opportunities that are both appropriately differentiated and substantive in grades 6-12, 
and linked meaningfully to the core content areas of language, math, social studies, and 
science.  It is our fundamental belief that all students who matriculate from the Academy should 
be amply prepared to successfully compete for both college admission and career performance 
and promotion.  We believe that parents should continuously be involved and engaged in every 
aspect of our school culture.

We envision a learning community that respects the unique need and strengths of each student, 
emphasizing cognitive, imaginative, creative, social, emotional and physical development.  
Integrating an ethos of service and environmental stewardship, we hope to provide a unique 
opportunity for personal growth for all who are affiliated with our school.  
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b. Student Population. 
Describe the student population that your proposed school will serve, including the 
interests and critical educational needs of the students. Explain your team's experience 
serving a similar population of students, and how your proposed school will meet the 
identified needs of these students.

We propose that the MATTIE Academy, a public high school will serve 825 or more inner-city, at 
risk students in Carson grades 6 thru 12 in a No Child Left Behind, Title I area.  The student 
population includes African-American, Asian, American Indian, Filipino, Hispanic, Pacific 
Islanders, White, Special Education, gifted and talented, English Language Learners, and 
economically disadvantaged students.

We expect to service a student population aged 11-18 from diverse socio-economic 
backgrounds to include students who qualify for free or reduced lunch, students with different 
learning styles and development al needs.  specifically, we have determined and have 
developed instructional strategies for students for students not on alternate curriculum in 
community based instruction, students not expected to pass the CAHSEE and are working on 
alternate graduation standards, students who are deaf or hard of hearing, students with Autism 
requiring a restrictive special day class, and students with learning disabilities, using grade level 
standards.  We contemplate that our students educational range will be from those designated 
from special education to gifted and talented - and we have developed an instructional program 
to educate and matriculate each child, regardless of where they are on that spectrum to achieve 
the aforementioned mission and vision.   Additionally, because we are cognizant of the multi-
lingual community where we will serve, we anticipate and have formulated strategies for the 
education and affirmation of English language learners in our school community.  

c. Instructional Program. 
Provide an overview of the instructional program of the proposed school, identifying 
and describing the key instructional strategies and practices that the school will employ 
to drive student achievement. Briefly explain the research base that demonstrates that 
the identified strategies will be successful in improving academic achievement for the 
targeted student population.

The philosophy of the MATTIE Academy is that there is brilliance in every child.  Therefore, all 
students who will attend this learning community will be nurtured, be challenged, and will be 
engaged in collaborative group projects to think and to solve problems in inclusive and 
supportive classrooms.  Thus, the charter school will focus on co-teaching to teach the core 
curriculum to special needs students, to general education students, and to English Limited 
Language students. The administration and the faculty will establish strong relationships with 
parents and the community through school wide events that celebrate cultural diversity through 
parent-teacher conferences, Career Day, Community Appreciation Day, etc. 

MATTIE teachers will incorporate a wide variety of instructional strategies designed to address 
the different learning styles and developmental needs of the aforementioned student 
populations.  Some of the instructional strategies will include student investigations, 
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cooperative/collaborative learning, whole group instruction, independent and self-directed 
learning, peer coaching, graphing, concept mapping, self-assessment, research and 
simulations. Our school offers effective learning strategies to ensure that each student masters 
the concepts and skills of each subject.  Through direct instruction and well prepared lessons, 
we will focus on higher-level reasoning skills, collaborative learning groups, hands-on learning 
activities and problem-solving projects that develop deductive reasoning abilities.   A least 
restrictive environment will be the standard strategy for meeting the needs of special education 
students.  Gifted students will be provided special day classes, part-time groupings an cluster 
groupings that emphasize specialized curricular components that accentuate differentiated 
learning experiences within the regular school day.  

We have determined through the 2009-2010 CST trend for students in the subject area of 
English Language Arts that only a small percentage of students in all ethnic groups were 
advanced and proficient.  Students in all ethnic groups in grades 10, 11, 12 in the subject areas; 
Algebra 1, Algebra 2, Geometry, Chemistry were not advanced or proficient.  Students were 
either below basic or far below basic in these subject areas.  Over 50% of the MATTIE student 
population is deemed economically disadvantaged.  MATTIE will provide more time on task, 
using the block schedule format, provide hands on activities, rigorous instruction and
collaborative activities in the Mathematics, Engineering, Science and Achievement (MESA) 
program.  In an effort to address the needs of this population, administrators will monitor 
classroom instruction daily, provide immediate feedback to teachers, and provide instructional 
support to teachers, whenever necessary.

Mattie's instructional program will be based substantially on the California Curriculum Standards 
for Grades 6-12, including content standards, learning expectations, accomplishments and 
benchmarks.  Subject areas will include English Language arts, Math, History-Social Sciences, 
Science, Physical Education, Independent Study, Social Studies, and Foreign Language, 
Career and Technology.

The MATTIE curriculum is an integrated learning system that consists of providing students with 
relevant skills and knowledge that enriches their intellectual and personal development that 
enhances their uniqueness and purpose of their life.  Our educational program will adhere to the 
California State Framework of Content Standards for each subject and it will also encompass 
the following:

� Direct Instruction
� Text-Based and Print-Based Learning
� Collaborative Learning groups
� Social Skills and Personal Responsibility Instruction
� College Preparatory
� Life Skills and School-to-Work Instruction
� English as a Second Language (FSL) Instruction
� Project-based Instructions
� Contextual Learning
� Instructional resources and techniques including:

� Computer-Assisted Instruction for all subjects including foreign language
� Video-Based Learning
� Audio Cassette and Auditory-Enhanced Learning
� Sustained Silent Reading
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As the MATTIE team has had significant experience in serving a similar population of students, 
we are confident that our instructional approach is the most effective and efficient method for 
advancing our vision and achieving our mission.  In fact, the CEO, Principal, and Administrative 
team were recruited specifically for their affinity for and success in addressing the needs of 
students in a low performing school district in which the State took local control and 
management of the District.  The Administrators on the team have been actively involved in 
writing the District’s strategic plan, as well as leading schools that have had significant gains in 
test scores.

d. School Culture. 
Describe the school culture that your team envisions for the proposed school and what, 
if any social-emotional supports are necessary to create that culture.

MATTIE will foster an environment of positive competition, diversity and respect which is both 
powerful and unique.  MATTIE’s Educational Program prepares students to meet real-world 
challenges and takes advantage of real-world opportunities.  We will put emphasis on rigorous 
instruction for student excellence.  Our charter school is aimed at supplementing the efforts of 
the Los Angeles Unified School District (District)  to respond to the District's academic, social, 
emotional and cultural needs of a select group of  socio-economic and educationally 
disadvantaged students in grades 6-12 whose poor historical performance on the California 
Content Standards and Achievement tests shows that they need special assistance to negotiate 
successfully through elementary, middle, and high school, attend college or succeed in career. 

We endeavor to build a supportive, cooperative community-- a true collaboration of children, 
families and school staff, where we embrace diversity and honor the unique contributions of 
each citizen of our community.  We  further endeavor to meet each student's needs by 
acknowledging and honoring individual difference, offering clear instruction , providing varied 
opportunities for new experiences, exploration and discovery  -- all in an encouraging and 
positive environment, as outlined in our charter bill.  We hope to produce an environment that 
will promote the students' natural motivation to learn;  and where accountability, flexibility, 
innovation, parent-teacher involvement, and public-private partnerships can combine to provide 
our students the brightest future possible.   

We fully plan to have the cadre of employees and staff that represent the ethnic makeup of 
students from the surrounding community –African American, Asian, Hispanic, Pilipino, 
Samoan.  The staff will embody, emphasize and promote racial harmony and positive attitude 
toward school.   Motivational themes and inspirational assemblies will be held monthly to 
recognize outstanding students, staff and parents of the month.  Multicultural assemblies and 
fairs will be a part of the activities that all citizen-scholars and staff will be able to participate.  

School-wide motivational themes and inspirational sayings/quotations will be on display weekly 
in offices and classrooms and printed bulletins.  ACT/SAT vocabulary words will be listed in 
school bulletins daily, as well as conflict resolution scenarios that students will be asked to 
respond to weekly.  School-wide writing prompts and rubric will be given to students in all 
curricular classes including physical education and electives.

MATTIE Academy will maintain a safe, orderly, and clean school environment.  Safety will be a 
priority for all students, staff and parents.  MATTIE Academy plans to use school security and 
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staff assistants to maintain safety.  We plan to work collaboratively and preventively with all 
local law enforcement, including our local Sheriff.  

If we achieve our objective, the MATTIE Academy will have taken a heterogeneous group of 
students wherever they are academically and have provided them with effective learning 
strategies that reflect the high reasoning skills of Bloom’s Taxonomy that prepares them for the 
skills needed in the 21st Century work arena.  This group of students needs a school that meets 
their specific learning challenges.  We are posed to assume the responsibility of providing a 
high quality learning environment that allows each student to develop into productive citizens for 
this democracy.

Specifically the MATTIE Academy will:
� Enable children to acquire the skills for higher math and science and technology.
� Enable children to read effectively in two languages in addition to English, i.e. Spanish, 

French and Japanese.
� Enable Children to exceed state norms on standardized test.
� Enable Children to acquire requisite for enjoying living in an democracy.
� Enable all to meet the eligibility standards for all community, four-year colleges and 

universities.
� Establish a comprehensive program of cultural, social and other activities designed to 

assist the affecting development of children.
� Enable teachers to demonstrate their professional expertise in a safe, encouraging and 

nurturing environment.
� Enable parents to assist their children to participate fully in all of the activities of the 

academy.
� To enhance the academic and college prep potential for specific categories of children 

with special needs.
� To assist in the development of children’s ability to appreciate music, visual and 

performing arts.
� To establish a program of physical education and healthy consciousness for all children 

at the academy.

Students will also participate in the University of California, Los Angeles’ (UCLA) “I’m Going to 
College Program” where they will visit UCLA campus to attend college activities  in an effort to 
expose students to college culture.

The schools motto is “On Time, On Task, and On a Mission”.  MATTIE staff recognizes that they 
must be on time with what is current in educational reform and the “Race to the Top” objectives 
of President Obama’s administration.  MATTIE administrators, staff, teachers, parents, 
community leaders, and students must be on task to accomplish these goals.  All MATTIE 
stakeholders are on a mission to ensure the success of the students.

Our school motto is “On Time, On Task, and On a Mission”.  MATTIE staff recognizes that they 
must be on time with what is current in educational reform and the “Race to the Top” objectives 
of President Obama’s administration.  MATTIE administrators, staff, teachers, parents, 
community leaders, and students must be on task to accomplish these goals.  All MATTIE 
stakeholders are on a mission to ensure the success of the students.
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e. Accountability and Performance Goals. 
Briefly discuss how your organization will set and annually update targets for the 
indicators in the table below. Please share key data from the Performance Management 
Matrix highlighting the goals of the proposed school.

1. We will use performance based assessment.  This evaluation system will be developed in 
collaboration with teachers through the use of portfolios.  Teachers will present various 
measures of student performance as a way of demonstrating the effectiveness of their work.  
Tools use to support the evaluation process will be: Individual Development Plan, 
Performance Improvement Plan and DSA Portfolio Checklist.

2. Quarterly benchmarks to assess reading, math and writing skills.  As well as state
AYP, API, CST’s, CAHSEE, and CAPA

3. Provide in-depth support for identified groups or individuals:
� Implement Portfolio of Evidence that Single Plan for Student Achievement

� Supports implementation of Essential Program Components (EPC’s)
� Demonstrate the School’s ability to strategically and effectively implement the plan
� Ensure evidence documenting the school’s efforts, progress, and achievement for 

CCR, WASC and other compliance reviews
� Analysis and interpret subgroup data
� Assess student achievement at the grade level and/or department level
� Target and support high priority Students
� Assess implementation of priority strategies such as differentiated instruction, higher 

order thinking skills, thinking maps and school-wide writing

f. Community Analysis and Context. 
Describe the community that your proposed school will serve. Include an analysis of 
the strengths, assets, values and critical needs of the community. Discuss your rationale 
for selecting this community, your experience serving this or a similar community, how 
your team has engaged the community thus far and how it will continue to do so if 
selected.

Based on demographics for the City of Carson, CA alone, we know that MATTIE teaching 
professionals will be addressing a portion of the educational needs of a community that is 
composed of an elementary school population (grades 1-8) or approximately 12,491 43.7 
eligible students and a high school  (grades 9-12) population of  6,209 21.7  (Figures courtesy of 
Statistics from the 2000 US Census Data Database).  

Based on our extensive informal surveys and community involvement, we believe the values of 
our community to be:  

� To develop and implement an array of learning opportunities that are appropriately 
differentiated and substantive in grades 6-12 and are linked meaningfully to the core 
content areas of language, math, social studies, and science.

� To prepare students to be actively involved in the improvement of their community and 
become productive citizens and leaders in a global society.

� To transition from school to college or career
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� To provide ongoing and appropriate training and staff development opportunities for 
administrators, counselors, and teachers involved in serving the needs of advanced 
students.

� To provide parent education opportunities and to solicit parent and community 
involvement to promote collective participation in the program. 

Our key community partners include the City of Carson, the Carson Sheriff, congresswoman 
Laura Richardson, the MESA program, and California State University Dominguez Hills 

g. Leadership. 
Provide an overview of the proposed school's governance structure and leadership 
team. Highlight the strengths of the leadership team and the proposed leader. If a 
leader has not been identified, speak to the key attributes the potential leader should 
possess.

The MATTIE Academy of Change will embrace the system of what is referred as SCHOOL-
BASED MANAGEMENT or SITE-BASED DECISION MAKING.  This system allows for all 
school stake holders to be actively involved in the decision making process relative to all 
aspects of the school.  Specifically, leadership councils are established and are responsible for 
making decisions to be communicated and responded to by the faculty and whole school 
community.  Our goal is to eventually have a Governance Council which will include a 
representative from each council (SSC, SAC, and BAC) who will be involved in the decision 
making practice for the school.  Decisions are typically made in the areas such as:

� Budget
� Personnel
� Curriculum
� Professional development/training (administration, faculty, and parents)
� School environment
� School governance systems
� Other areas that directly support student achievement

h. School Governance Model. 
Briefly explain the rationale for your choice of school type. Why are you applying to 
operate your school as a traditional, Pilot, Expanded School-Based Management Model 
(ESBMM), Network Partner, Affiliated Charter or Independent Charter school? Please 
reference Appendix B for more information on the governance models listed above.

MATTIE will establish Leadership Committees, members from each stakeholder will be 
represented on committees. These committees include Curriculum & Instruction, School 
Climate, Staff Development, Student Activities, Parent & Community.

The leadership council membership includes representatives from the school administration, 
certificated staff, classified staff, parents and business/community partners.

We are committed to and embrace the following resources that will result in high performance 
for all students:

� Empowerment
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� Professional development/training
� Information
� Leadership
� Instructional Guidance System
� Rewards (Extrinsic and Intrinsic)
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INSTRUCTIONAL PROGRAM
The Instructional Program should outline the proposed school's educational 
philosophy, instructional methods, assessment plan, professional development strategy 
and the outcomes you anticipate students will achieve.

2. Curriculum and Instruction (15 pages + attachments)

a. Instructional Philosophy:
Provide a thorough description of the proposed Instructional Program and the 
underlying theory that drives it. How does the proposed Instructional Program align 
with the critical educational needs of the population of students you propose to serve? 
Include an explanation of what students should know and be able to do as well as the 
rigorous intellectual habits of mind, essential skills, knowledge and attributes they will 
posses upon matriculation that will prepare them to be successful adults in the 21st 
Century.

The philosophy of the MATTIE Academy is that there is brilliance in every child.  Therefore, all 
students who will attend this learning community will be nurtured, be challenged, and will be 
engaged in collaborative group projects to think and to solve problems in inclusive and 
supportive classrooms.  Thus, the charter school will focus on co-teaching to teach the core 
curriculum to special needs students, to general education students, and to English Limited 
Language students. The administration and the faculty will establish strong relationships with 
parents and the community through school wide events that celebrate cultural diversity through 
parent-teacher conferences, Career Day, Community Appreciation Day, etc. 

Stated by Marva Collins (founder of the Westside Preparatory, Chicago), “To me education is 
simple:  “To teach the children who come, regardless of race, religion, ethnicity, socioeconomic 
background, or gender, how to read, write, think, compute, appreciate the arts, speak well, and 
behave in socially acceptable ways, so that they can become economically independent, 
contributing members of society.”  (Nothing’s Impossible by Lorraine Monroe, founder of the 
Frederick Douglass Academy, Harlem, New York, p. 32-33).

The California Curriculum Standards, Grades 6-12, including content standards, learning 
expectations, accomplishments and benchmarks will serve as the primary program for the 
school’s curriculum.  Additionally, staff will be guided by the following summaries. 

English Language Arts
The school will provide a blueprint for organizing instruction so that every child meets or 
exceeds the language arts content standards. It will guide the implementation of the standards 
by specifying the design of instructional materials, curriculum, instruction, and professional 
development.  In an effort to accelerate and sustain all learners’ proficiency in the language arts, 
the following principles will be used to guide and address the complexity of the content and 
context of language arts instruction. The principles direct the purpose, design, delivery, and 
evaluation of instruction.
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� Uses the English–language arts content standards as its curricular platform and aligns 
curriculum, assessment, instruction, and organization to provide a comprehensive, 
coherent structure for language arts teaching and learning. 

� Stresses the importance of a balanced, comprehensive program. Balanced is defined as 
the strategic selection and scheduling of instruction to ensure that students meet or 
exceed those standards, and comprehensive is defined as the inclusion of all content 
standards. 
� Balanced does not mean that all skills and standards receive equal emphasis at a 

given point in time. Rather, it implies that the overall emphasis accorded to a skill or 
standard is determined by its priority or importance relative to students’ language 
and literacy levels and needs. 

� A comprehensive program ensures that students learn to read and write, 
comprehend and compose, appreciate and analyze, and perform and enjoy the 
language arts. 

� Consistent with the content standards, the framework recognizes that the advanced 
skills of comprehending narrative and informational text and literary response and 
analysis and the creation of eloquent prose all depend on solid vocabulary, 
decoding, and word-recognition skills fostered in the early grades and sustained 
throughout the school years. 
� Describes the important skills, concepts, and strategies that students must be 

able to use after the third grade and attends specifically to those advanced 
higher-order skills from grades four through twelve that require explicit and 
systematic instruction. 

� Provides guidance to ensure that all educators and learners understand that  (1) 
specific skills in reading, writing, speaking, and listening must be taught and learned; 
(2) the language arts are related, reciprocal processes that build on and strengthen 
one another; and (3) the language arts can be learned across all academic 
disciplines. 

� Promotes a preventive rather than remedial approach. The most effective 
instructional approach is to prevent reading/language arts problems before they 
begin. The key to success is to make the first instruction students receive their best 
instruction. 

� Assumes that all learners will work toward the same standards yet recognizes that 
not all learners will acquire skills and knowledge at the same rate. Intervention 
strategies must be in place to identify students who are not progressing adequately 
and to intervene at all levels as early and as long as necessary to support their 
acquisition of learning in the language arts. 

� Addresses the full range of learners in classrooms, with specific attention being given 
to language arts instruction and the learning needs of English learners, special 
education students, students with learning difficulties, and advanced learners. 

� Assumes that virtually all students can learn to read and that older struggling readers 
will benefit from refocusing instruction on building the skills, strategies, and 
knowledge that are the foundation for subsequent success in reading/language arts. 

Math
The school will build on the mathematics standards and align them with curriculum, 
instruction, resources for instruction, and assessment, resulting in a coherent and 
pragmatic plan for achieving high levels of mathematics proficiency for all students.  We 
will address the needs of all learners, with no learner left out and no learner taught at the 
expense of another; emphasize prevention over remediation, while recognizing the 
appropriateness of remediation when it is required; and provide suggestions for 
instructional strategies that may be used with students who are English learners, 
advanced learners, special education pupils, or at risk of failing mathematics. 
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Teachers will stress the importance of frequently assessing student progress toward 
achieving the standards.  Students cannot afford to wait for a year-end test; rather, they 
should be assessed frequently throughout the year to determine their progress toward 
achieving the standards. 

Principles and key components of an effective mathematics program are as follows:
� Essential skills and knowledge expected of students in mathematics as described 

in the Mathematics Content Standards
� Special considerations and emphases for each grade level to ensure student 

success consistent with the mathematics standards and statewide testing.
� Guidance, based on current research, regarding instructional strategies and 

sample lessons that can be effective in ensuring that every child will meet or 
exceed grade-level standards in mathematics 

� Development of appropriate assessment methods 
� Strategies to ensure access to appropriately challenging curriculum for 

special needs students
� Responsibilities that all stakeholders must uphold for effective 

implementation of a rigorous and coherent mathematics curriculum
� Professional development 
� Use of technology in mathematics instruction 
� Instructional resources, including print and electronic learning resources 

History-Social Sciences
As educators we have the responsibility of preparing children for the challenges of living 
in a fast-changing society. Their lives, like ours, will be affected by domestic and 
international politics, economic flux, technological developments, demographic shifts, 
and the stress of social change. The only prediction that can be made with certainty is 
that the world of the future will be characterized by continuity and change. The study of 
continuity and change is, as it happens, the main focus of the history–social science 
curriculum. The knowledge provided by these disciplines enables students to appreciate 
how ideas, events, and individuals have intersected to produce change over time as well 
as to recognize the conditions and forces that maintain continuity within human 
societies. The object of the history–social science curriculum is to set forth, in an 
organized way, the knowledge and understanding that our students need to function 
intelligently now and in the future. 

In addition to the knowledge that students will acquire by studying the human past, the 
students should gain a deep understanding of individual and social ethics, emphasizing 
concern for our students’ ethical understanding in every grade.  We want students to see 
the connection between ideas and behavior, between the values and ideals that people 
hold and the ethical consequences of those beliefs. Students should realize that 
tragedies and triumphs have resulted from choices made by individuals. The students 
will recognize that ideas and actions have real consequences—that history, in other 
words, is not simply the ebb and flow of impersonal forces but is shaped and changed by 
the ideas and actions of individuals and governments.  Students will study history to 
learn from the sometimes painful, sometimes exhilarating, often humdrum experiences 
of those who preceded us. We want our students to understand how people in other 
times and places have grappled with fundamental questions of truth, justice, and 
personal responsibility and to ponder how we deal with the same issues today. By 
studying the humanities and examining the ideas of great thinkers, major religions, and 
principal philosophical traditions, our students will reflect on the various ways that people 
have struggled throughout time with ethical issues and will consider what the 
consequences are for us today.
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We will work to strengthen education in the history– social science curriculum while 
building on the best practices. The distinguishing characteristics are as follows:

� The chronological study of history
� Integrated and correlated approach to teaching
� Emphasize the importance of history as a story well told
� Importance of enriching the study of history with the use of literature both 

literature of the period and literature about the period
� Emphasis on the importance studying major historical events and periods in 

depth as opposed to superficial skimming
� A sequential curriculum, one in which knowledge and understanding are built up 

in a carefully planned and systematic fashion
� Incorporate a multi-cultural perspective

� The importance of the application of ethical understanding and civic virtue 
to public affairs

� Encouragement of civic and democratic values as an integral element of 
good citizenship

� The study and discussion of the fundamental principles embodied in the 
United States Constitution and the Bill of Rights

� Present controversial issues honestly and accurately within their historical 
and contemporary context

� The importance of religion in human history
� Enhancement of critical thinking skills
� Supports a variety of content-appropriate teaching methods that engage 

students actively in the learning process
� Opportunities for students’ in school and community service activities

Science
Science education is intended for all students. Academic instruction will be designed 
so that each student has the opportunity to master the science standards that 
provide systematic and coherent access to this challenging subject.  Glenn T. 
Seaborg, one of the great scientific minds of this era, defined science as follows: 
“Science is an organized body of knowledge and a method of proceeding to an 
extension of this knowledge by hypothesis and experiment.  We intend to organize 
the body of knowledge that students need to learn during their middle and high 
school years; and illuminate the methods of science that will be used to extend that 
knowledge during the students’ lifetimes.

Students will be able to utilize the traditional laboratory method for discovery, using 
the principles of hypothesis, observation, data collection, and validation. The 
curriculum includes biological, physical, and earth sciences and their integrations. 
Students will become academically accomplished in science by immersion in the 
scientific methods. Lessons will require experimentation, development of 
hypotheses, conducting experiments, and drawing conclusions.

The school will organize around the science content standards as follows: 
� Discuss the nature of science and technology and the methods by which they 

are advanced
� Describe the curriculum content and instructional practices needed for 

mastery of the standards 
� Guide the development of appropriate assessment tools  
� Suggest specific strategies to promote access to the curriculum for students 

with special needs
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� Describe the system of teacher professional development that needs to be in 
place for effective implementation of the standards
� Specify the requirements for evaluating science instructional resources, 

including investigative activities, for grade six through grade eight 
� Provide information on pertinent requirements of the California Education 

Code regarding science education

We will alleviate the challenges of science education by:
� Preparing long-term plans
� Meeting curricula demands of other core content areas
� Setting clear instructional objectives
� Providing balanced instruction
� Ensuring safety of instructional activities
� Matching instructional activities with standards

Physical Education
Standards-based physical education instruction will focus on student learning so that 
every student has the opportunity to master all the grade-level or course-level 
physical education model content standards.  We will provide a roadmap for the 
design of standards-based physical education lessons. Teachers start by selecting 
the grade- or course-level standard(s) for instruction, determine and design 
assessment strategies, and then create instructional opportunities for students to 
engage in the content. All learning opportunities (e.g., drills, games, cognitive 
activities) are directly aligned to the grade- or course-level standards.
Lessons will be planned logically and sequentially for maximum instructional time 
and learning. Effective instructional units are of sufficient length to allow students to 
develop skills and competence in the areas being taught. These instructional units 
build upon skills and knowledge that have been learned previously and prepare 
students to reach future grade- or course-level standards. 

Teachers will design instruction based on the content or skill to be taught, the 
strategies available to teach it, and the needs of their students. No single method of 
instruction is the best or most appropriate in all situations. Teachers must 
thoughtfully consider the impact of their decisions on the instructional process and 
evaluate those decisions as to their effect on the learning process. Instructionally 
sound lessons will be carefully developed and will be designed to engage all 
members of the class in learning activities focused on student mastery.

Prior to instruction students are assessed to determine if they are ready for the new 
content. If they are not, then instruction is provided to bring them up to grade or 
course level. Once students are at grade or course level, then the current grade- or 
course-level standards are addressed. Lessons will be designed so that our students 
are constantly exposed to new information while practicing skills and reinforcing their 
understanding of information introduced previously. The teaching of standards-based 
physical education is holistic in nature whereby several standards may be taught 
simultaneously in the same lesson or sequence of lessons. 

Students will be given assignments for Physical Education for cardiovascular (e.g., 
jogging/running around the block, sit-ups, push-ups).  Students will be encouraged to 
participate in intramural sports, such as basketball, softball, flag football, Volleyball 
and swimming.  P.E. students will write articles related to sports and related to 
articles regarding historical and current sport events and athletes.

Teachers will design instructional strategies by applying the following:
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� Instructional Models
� Establishing a Safe Environment
� Class Management
� Effective Teaching Behaviors
� Motor Learning Principles
� A Model Physical Education Lesson
� Instructional Strategies
� Multidisciplinary Opportunities
� Diabetes
� Obesity

Independent Study Program (ISP)
Independent study will be a short term alternative to classroom instruction consistent 
with the school’s course of study and is not an alternative curriculum.  ISP will 
provide individual students with a choice of ways to acquire the values, skills, and 
knowledge all students should gain as verified in a written agreement.  Students with 
special circumstances will be provided this opportunity per recommendation of the 
Student Success Team (SST)

As a recognized alternative to regular classroom study, ISP will equal or be superior 
in quality to classroom instruction.  Instruction through Independent Study:

� Allows students to study at their own pace within the limits of compulsory 
attendance requirements

� Creates a bridge between the school and the community
� Challenges each student to excel in his or her area of special interest and 

abilities
� Provides an alternative for students to achieve competency and mastery in 

basic skills
� Allows children to be educated at home
� Encourages the student’s resourcefulness
� Facilitates the student’s active participation in his or her own education
� Offers real flexibility in the design of an educational program, including the 

grouping of independent study students to focus on common educational 
objectives

� Offers effective educational choices to students and families 
� Participation in independent study must be short term, voluntary a choice 

made by the student, parent, guardian, or caregiver,  SST members and —
not an administrative decision of last resort 
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Physical Education / Health

Physical Education Goals
1. To make students aware of the benefits of daily physical activity.
2. To provide students with the information to help them exhibit a healthy, physically-active 
lifestyle.
3. To help students develop positive self-management and social skills needed to work with 
others.
4. To provide the students with a learning environment in which they achieve success and have 
fun

Social Studies & Foreign Language
The MATTIE ACADEMY Social Studies and Foreign Language Programs is to facilitate the 
development of the individual students' abilities to utilize knowledge and skills to make informed 
and reasoned decisions in real world situations.

The goals of the Social Studies and Foreign Language Programs are:
� To improve student performance
� To coordinate staff development sessions
� To provide teachers with an advanced, relevant, and aligned curriculum
� To provide students and teachers with the best learning materials and supplies available

Career & Technology
MATTIE ACADEMY Career and Technology Programs are dedicated to nurturing productive 
citizens and lifelong learners through relevant technical curriculum tailored to meet the needs of 
all students. These programs will assure that all students find success and are prepared to 
confidently live in the 21st Century.

Some of the programs that will be provided are - Business, marketing and finance; 
Cosmetology, Culinary Arts, Health, Science, and Media.

School-Wide Assessment Plan
MATTIE ACADEMY OF CHANGE will assess core student performance using state 
assessment instruments, which are consistent with the school’s mission and instructional 
program.

In addition to state assessments, the school will use a variety of in-house assessments, as 
listed below.

� Classroom-based tests, quizzes, and homework assignments
� Portfolios of written work graded pursuant to school-developed rubrics
� Lab results graded pursuant to school-developed rubrics
� Public presentations of projects graded pursuant to school-developed rubrics
� Identification, implementation, and completion of community service projects
� Teacher observations/narratives
� Student self-evaluations

The foundation of a high-quality educational program is based on the teacher’s ability to design 
an appropriate lesson, which ensures that students will acquire essential skills and concepts.  
The method of the daily instruction for each classroom will utilize a 7-step lesson plan format.  
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Therefore, each lesson will identify the “learning objective” and will be stated to the students so 
that they know what skill or concept they are expected to learn.  It is imperative that each lesson 
incorporate Bloom’s Taxonomy of Cognitive Development and that each student be assessed 
as to their level of acquiring the new skill or the understanding of a concept as identified in the 
lesson objective.

The teacher will conduct ongoing assessments throughout lessons to ensure that the students 
understand lesson objectives.  If some students are having difficulty, the teacher will modify 
instruction and provide scaffolding to support the student’s acquisition of the skill and/or 
concept.  Teachers will use appropriate curriculum-embedded and formative assessments as 
well as performance-based assessments to inform strategies to use with under-performing 
students.  Portfolios will be kept and reviewed periodically.

Teachers will be trained on assessment through observation, creating a collaborative classroom 
community, and designing a project-based, interdisciplinary curriculum.  The goal of this training 
is to augment more traditional assessments with information that enables the teacher to 
construct a more complete picture of each student as a learner.  Each teacher will focus on 
gathering observational data during the first two or three weeks of school.  Curriculum during 
this period will focus on our ‘Building Community’ theme, offering the teacher the opportunity for 
assigning project work designed to encourage student to display behavior to be assessed.

Assessment through observation will not be a once a year event.  Teachers will maintain 
anecdotal records of each student throughout the year.  These records, along with test scores 
and portfolios, will form the basis of parent-teacher conferences.  Teachers will have one hour 
each day, during their students’ studio period to record observations and to meet with other 
teachers in their clusters for sharing observations and planning.

The professional community at MATTIE Academy will include highly qualified teachers as 
stipulated by the No Child Left Behind federal legislation. Small learning communities will be 
established to provide a format for communication and articulation between grade levels. Also,
the small learning community model will be utilized to foster a collaborative vision to promote 
student academic success for all students who attend the MATTIE Academy.  All teachers will 
participate in highly qualified professional staff development in the areas of co-teaching, in 
cultural responsiveness instruction, in differentiated instruction, in computer assisted instruction, 
in multiples sensory instruction, in collaborative instruction, in SDAIE instruction as well as in 
research based interventions to ensure student success and support in grade k-12.

We will have more specific quantitative outcomes for our students after we complete our 
assessment regime.

b. Core Academic Curriculum: 
Describe the core academic curriculum that your proposed school will use. Provide 
evidence that the proposed curriculum is research-based, culturally relevant, connects 
with the lives of, has been effective for and meets the diverse learning needs of the 
student population you plan to serve and addresses the California State Standards. For 
high schools only, explain how your proposed school will meet A-G requirements. 
Additionally, outline the plan for Western Association of Schools and Colleges (WASC) 
accreditation.
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The MATTIE curriculum is an integrated learning system that consists of providing students with 
relevant skills and knowledge that enriches their intellectual and personal development that 
enhances their uniqueness and purpose of their life.  Our educational program will adhere to the 
California State Framework of Content Standards for each subject and it will also encompass 
the following:

� Direct Instruction
� Text-Based and Print-Based Learning
� Collaborative Learning groups
� Social Skills and Personal Responsibility Instruction
� College Preparatory
� Life Skills and School-to-Work Instruction
� English as a Second Language (FSL) Instruction
� Project Based Instruction
� Contextual Learning
� Instructional resources and techniques including:

� Computer-Assisted Instruction for all subjects including foreign language
� Video-Based Learning
� Audio Cassette and Auditory-Enhanced Learning
� Sustained Silent Reading

Direct Instruction
� Teaches utilize this instructional strategy to develop each student’s cognitive 

development by incorporation Bloom’s Taxonomy in their daily classroom instruction.

Text-Based and Print-Based Learning:
� Provide grade-appropriate, state-adopted textbooks that facilitate the completion of each 

student’s academic plan;
� Facilitate independent and group instruction;
� Provide materials that reinforce and re-teach learned skills

Collaborative Learning Group:
� Collaborative Learning techniques are utilized to provide instruction to the students.

o Side-by-Side
� Independent work
� Assisted Learning Group

o Together
� Small group
� Teacher/TA providing assisted learning

o Whole group
� Teacher/TA providing assisted learning

Learning Communities using Guided Practices
Students will have opportunities to focus on inquiry and problem solving activities.  The 
emphasis will be on active participation in a wide array of literacy events that involve students, 
parents and the teacher.  The students will participate in various projects and complex tasks, as 
that of an apprentice and guidance will be provided by adults including teachers, peers, parents 
and administrators.
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Service Learning
Students apply the curriculum learned in the classroom, i.e. reading, language arts math, social 
studies, science and foreign languages and provide services in the community.  All students will 
participate in community-based curriculum driven programs designed to expose students to the 
community and businesses. I.e. Civic, Government, City Hall (Students are required to dress in 
business attire), Senior Centers, Hospitals, Local Law Enforcement Agencies, and Community 
Beaches.

College Prep
College outreach to various colleges and universities, including:
The UCLA, “I’m going to college program”, CSU, Upward Bound, Mesa, Field Trips and other 
college connected enrichment experiences.
In addition, eligible students will enroll in a college prep class with the purpose to familiarize and 
orientate them to vocabulary related to college admission, application process (essay writing, 
SAT Prep, meeting deadlines and selection of course of study, financial assistance in order to 
prepare them for college).

Student will receive strategies for test taking, essay writing, class scheduling and program 
planning.

Social Skills and Self Discipline Instruction:
� Develops student’s self-awareness and their appreciation of their unique traits and qualities.
� Helps students to make positive life choices.
� Helps students to cope with pressure.
� Educates students about drugs and alcohol.
� Helps students to deal with feelings, including depression, grief.
� Teaches effective communication with peers, adults and parents.
� Develops anger management and conflict resolution skills including cooperation, 

communication, tolerance, positive emotional expression, and responding appropriately to 
conflict.

PRIDE (Pride, Respect, Individuality, Diversity, Errors)
Enable students to have pride and respect for not only themselves, but with their peers, 
teachers, adults and parents.  To accept ones Individuality and the Diversity in today’s society 
(I’m okay, you’re okay).  Builds self-pride by allowing room for errors.

� Develops and motivates self esteem 
� Educates students on cultural differences
� Develops compassion
� Develops positive conflict resolution 
� Teaches resilience 
� Teaches anger management

Life Skills/ School to Work / Work-Study Program:
The Life Skills/School-to-Work/Work Study has its goal to develop the student’s Workplace 
Competencies and Foundation Skills.  Those are:

� Workplace Competencies
o Use of Resources
o Interpersonal skills
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o Use of Information
o Use of Systems
o Use of Technology

� Foundation Skills
o Basic Skills
o Thinking Skills
o Personal Qualities

� The Life Skills/School-to-Work Study Program includes the following components:
o Team Building Activities that promote social/life skills appropriate for the work 

place.
o Work connections access through grants and business partnerships.

English as a Second Language (ESL) Instruction:
ESL Instruction is provided for students who do not speak English as their primary language.  
Students work at an individualized pace and they advance based on their ability to acquire 
language proficiency.  Students are introduced to science, social studies, literature, history, 
government, math, and life skills while learning vocabulary and expanding their content 
knowledge.

LEP
To enable this group of students to achieve cognitive, cultural and appropriate social skills that 
are necessary to graduate.  There will be a school wide philosophy of collaboration, student 
centered activities, writing process and heterogeneous grouping.  Trust is the key to success.

LEARNING OBJECTIVES FOR STUDENTS
The foundation of a high quality educational program is based on how well the teacher knows 
how to design an appropriate lesson that ensures that the students will acquire the skill and-or 
concept.  The method of the daily instruction for each classroom will utilize the 7step lesson 
plan format, therefore, each lesson will identify the “learning objective” and will be stated to the 
students so that they know what skill or concept they will be expected to learn.  The teacher will 
do ongoing assessment throughout the lesson to ensure that the students understand the 
lesson objective.  If some students are having difficulty, the teacher will modify her instruction 
and provide scaffolding to support the student’s acquisition of the skill and/or concept.

It is imperative that each lesson incorporate the Bloom’s Taxonomy of Cognitive Development 
and that each student be assessed as to their level of acquiring the new skill or the 
understanding of a concept as identified in the lesson objective.

MATTIE Curriculum will be aligned with California Content Standards.  We will offer course 
offerings similar to those of traditional middle school and high school.  Every grade level will 
have 2 semester long core courses.  There will also be elective/exploratory courses including 
Art, Computer Literacy, Foreign Language, Music, etc. The middle school curriculum will include 
an extended science program and challenging and intriguing instruction for all students.  
Students also have the opportunity to take Fine/Performing Arts, Foreign language, Technology 
and music.  There will be a rigorous course of study in academic subjects, math, science, 
language arts and history that foster student’s creativity, and research skills in an alternative day 
block schedule format.  The block schedule allows for longer class periods and fewer classes 
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each day.  Students will enroll in elective offerings in Foreign Language, Fine Arts, Music, 
Drama, and Technology for a well rounded college-prep experience.

Students will have opportunity for service learning and career development to improve their 
school, and community. Service Learning requirements focuses on students character and 
ethical values.  Additionally, students will be provided opportunity to participate in college 
connected activities at California State University, Dominguez Hills (CSUDH), to enroll in college 
courses, participate in College Connected Enrichment Activities and attend classes at CSUDH 
in Young Scholars Program.  California State University, Long Beach (CSULB) MESA will also 
offer Math, Science exemplary instruction and enrichment to middle school students.

Students will also participate in University of California, Los Angeles’ (UCLA) “I’m Going to 
College Program” where they will visit UCLA campus to attend college activities in an effort to 
expose students to college culture.

MATTIE will foster an environment of positive competition, diversity and respect which is both 
powerful and unique.  MATTIE’s Educational Program prepares students to meet real-world 
challenges and takes advantage of real-world opportunities.  We will put emphasis on rigorous 
instruction for student excellence.

Middle School Core Academic Curriculum

6th Grade
English/Language Arts
Mathematics
History/Social-Science
Science
Physical Education
Health (1 semester)
Technology (1 semester)
2 Electives

7th Grade
English/Language Arts
Mathematics
History/Social-Science
Science (full year)
Physical Education
Health (1 Semester)
Technology (1 Semester)
2 Electives

8th Grade
English/Language Arts
Mathematics
History/Social-Science
Science
Physical Education
3 Electives
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*Strong Academic Support
Double blocked classes for struggling readers and writers.  
Math development for students who need extra assistance in math and algebra development.
Tutorial classes for student below 2.0
Service Learning – All Middle School students must complete 50 hours of approved community 
service.

High School Curriculum and Instruction
High School Curriculum 9-12 will be aligned with California Content Standards and Reform 
Goal.  The MATTIE high school program consists of a comprehensive programming. We believe 
that all students can learn and become responsible productive members of a competitive 
society.  MATTIE high school program is based on leadership development, re-designed 
professional development including strategies to close achievement gaps, intensive instruction 
for English Language Learners students, strategies for success for special needs students 
specifically the African American males. We will infuse academic and technical standards into 
high school course outlines and address the cultural and linguistically diverse students.  We 
also recognize that African American males are a lower performing sub-group and we plan to 
address closing the achievement gap of these students through the use of research based 
strategies, intervention and by the use of technology and  of these students.  Curriculum 
includes character building and community service learning opportunities throughout the City of 
Carson, Sheriff Department and other agencies.

Instructional Plan includes data driven instructional decision making differentiated instruction 
with early identification of “at-risk students for the CAHSEE.  Test data will be analyzed to 
determine areas of strengths and areas in need of improvement. Each teacher will submit a 
student achievement plan to the department chair of subject area
 and will collaborate with department chair to create a student achievement plan for each 
department. Counselors will work with at-risk students to provide additional support advisement 
and monitor progress of students.
Students will be given opportunity to select a college or career path.
Students and parents will be involved in selecting a career   advisement and counseling. 

High School Core Academic Curriculum

9th Grade
English-1
World Geography
Life Science or Biology
Algebra-1 or Geometry
Foreign Language-1
Health (1 semester)
Computer Apps (1 semester)
2 Electives

10th Grade
English-2
World History
Life Science or Chemistry
Algebra-2 or Geometry
Foreign Language-2
Physical Education
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2 Electives

11th Grade
English-3
U.S. History
Physics
Geometry
Physical Education (1 semester)
Fine Art
3 Electives

12th Grade
English-4
Economics (1 semester)
Government (1 semester)
Science Elective
Math Elective
4 Electives or Career Development

COLLEGE AND UNIVERSITY ENTRANCE REQUIREMENTS
University of California “A-G” Entrance Requirements

Subject Years Required
A. Social Science 2 years required:

1 year of World History & 1 year of US History or 
½ year of US History & ½ year of American Government

B. English 4 years of college prep English Composition & Literature
C. Mathematics 3 years of math with minimum of Algebra, Geometry and 

Intermediate Algebra (4 years recommended)
D. Lab Science 2 years of Laboratory Science (3 years recommended)
E. Lang. Other Than English 2 years of the same Foreign Language (3 years recommended)
F. Arts 1 year of Visual and Performing Arts
G. College Prep Elective 1 additional year of electives selected from: History/Social 

Science, English, Foreign Language, Advance Math, Advanced 
Lab Science, Advanced Visual & Performing Arts, Advanced 
classes.

All students must pass the California High School Exit Exam (CAHSEE) in Math and English.

All high school science courses will meet state or local graduation requirements or the entrance 
requirements of the University of California or the California State University are based on the 
Science Content Standards.  Every laboratory science course is based on the content standards 
and ensures that students master both the content-specific standards and investigation and 
experimentation standards.  Students will be prepared to be successful on the California 
Standards Tests.  All students take, at a minimum, two years of laboratory science providing 
fundamental knowledge in at least two of the following content strands: biology/life sciences, 
chemistry, and physics. 

School will meet A-G Requirements by offering classes that meet UC & CSU entrance 
requirements.  In addition, there will be classes in advanced English, Math, Lab science and 
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foreign language, Visual& Performing arts.  MATTIE Academy plans to have a College/Career 
center that will be open to all students who want to explore future goals and career plans.  Up to 
date information on colleges will be available and representatives from colleges and universities 
trade and technical schools and military academies will be available to speak to students.  
Information on financial Aid & scholarships will be available as well as college entrance testing 
information and workshops.

Plan for Western Association of Schools and Colleges (WASC) Accreditation are as follows:
MATTIE plans to create a school wide plan that has continuous assessment planning & 
implementation in order to demonstrate the ongoing improvement process required by WASC.  
In addition MATTIE school programs will address the academic needs of the students.  
MATTIE’S stakeholders plan to conduct a self study to determine what programs are effective 
and ensure that students meet expected school wide learning results and academic standards.( 
i.e. What should students know and be able to do by graduation) We will update school wide 
action plans in relation to student achievement  and make appropriate revisions. 

MATTIE plans to complete and submit request for WASC affiliation form by April 30, 2012
Complete and submit initial visit to school by September 2012.

i. Autonomy: 
Describe how you will use curriculum and instruction autonomy to maximize 
student learning. If seeking Pilot School status, also discuss how the school will 
weave community, work-based and service learning opportunities into the 
curriculum to connect the classroom to relevant real-world learning.

MATTIE will embrace the system of what is referred to as SCHOOL_BASED MANAGEMENT or  
SITE-BASED DECISION MAKING.  This system allows for all stake holders to be actively 
involved in the decision making process relative to all aspects of the school.  Stake holders will 
be actively involved on leadership committees/councils and be involved in decision making  for 
curriculum, personnel, budget professional development/training school environment and other
areas that directly support student achievement.

MATTIE will maximize student learning by using the block schedule format which allows for 
longer class periods and fewer classes each day. This will allow students to focus on two or 
three core classes per day rather than seven or eight per day.  We will offer interventions 
including double blocked classes for struggling readers and writers, Math development for 
classes for students who need extra assistance andAlgebra development.   MATTIE will offer a 
unique gifted accelerated program which includes rigorous instruction for identified gifted,high 
achieving and or highly motivated students. In addition to offering academically challenging 
classes that foster student creativity, inquiry and research skills.

Students will be engaged in sustained , cooperative investigation, Students will participate in 
service learning throughout  the community. and work together to make sense of what is going 
on. Students will be provided a variety of elective and exploratory courses classes as well as 
college connected enrichment activities at CSUDH, CSULB and on a daily basis.
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ii. Curriculum Development: 
If applicable, submit a timeline that outlines plans to develop curricula for the proposed 
school prior to school opening.

See Appendix A for timeline.

c. Addressing the Needs of All Students: 
Articulate how the proposed Instructional Program will reinforce a commitment to 
different methods of instruction to meet the needs of all students, including students of 
poverty, students with special needs, students with disabilities, gifted students, English 
Learner (EL) students and Standard English Learner (SEL) students, young children 
ages 0-5 (elementary schools only).

Students of Poverty   MATTIE teachers will incorporate a wide variety of instructional 
strategies designed to address the different learning styles and developmental needs of 
students ages 11-18.  Some of the instructional strategies include student investigations,
cooperative/collaborative learning, whole group instruction, independent and self directed 
learning, peer coaching, graphing, concept mapping, self assessment, research and
simulations.  Additionally, MATTIE will be entitled to receive federal funding and categorical
funding  ie TITLE I, LEP  etc for  students receiving free or reduced  lunch.  These funds will be 
used to supplement   instructional materials and supplies  provide educational field trips hire 
additional personnel ie curriculum specialists, resource teachers and instructional assistants to 
work with these students to lower class size professional development and training to teachers 
staff  and parents   Teachers will be able to provide academic support and , after school tutorials 

Special Needs Students
The Charter School teachers will use research-based instructional strategies and materials to 
meet the needs of special education students consistent with IEP’s and recommendations 
provided by the Special Education Teacher/Coordinator.  In particular, teachers will use a multi-
modal approach that includes visual, auditory, kinesthetic, and tactile modes (Dunn R., & Dunn 
K., (1993), Teaching secondary students through their individual learning styles.  Practical 
approaches for grades 7-12, Allyn & Bacon, Boston)  The classroom environment will be 
adjusted, where possible, to reduce distractions including study carrels, removing unnecessary 
materials from desks, and providing additional resources such as paper, books, and writing 
materials, and reducing visual distractions.  If needed, teachers will help students make use of 
cues that allow the special education child to be excused from an activity or to leave the 
classroom for short periods of time.  Since attention span can be a problem for these children, 
teachers will schedule shorter work periods with breaks and provide additional time to complete 
assignments and homework.  Management strategies will be used such as alerting children 
ahead of time that they will be moving to another activity and reducing the quantity of problems 
or assignment components.

As material is presented, teachers will modify expectations and simplify long tasks into shorter 
tasks that can be completed in single work sessions.  If needed, alternate assignments and 
modes of communication will be used to allow students to demonstrate competence consistent 
with their disabilities.  Visual directions and cues, as well as models of final products, will be 
used.  Teachers will provide scaffolding for students including outlines of material, study guides, 
and copies of notes from overheads and boards.  Assistive devises will be provided, as needed, 
including tape recorders, computers, calculators, and a Language Master.
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A least restrictive environment will be the standard strategy for meeting those needs with 
special education teachers providing in-class support for students.  These teachers will meet 
with regular classroom teachers during daily planning time to ensure that special education 
teachers understand and plan accommodations for the scheduled lessons.  Where indicated by 
IEP’s, pull out programs and self-contained classes will be provided.  These programs will be 
designed consistent with IEP specifications.

During classroom assessments, teachers will provide a quiet setting, free of distractions.  Tests 
and quizzes will be divided into short manageable sections and breaks provided, as needed.  
Consistent with IEP provisions, assessments may be administered orally and oral responses 
may be accepted.

The overall goal of teachers working with special education students is to support their 
achievement within the limits of their abilities and reducing the negative impact of their 
disabilities.

Gifted Students
The school plans to submit applications for the Gifted and Talented Educational Program.  By 
indentifying these students the school will get additional funding to provide unique education 
opportunities for high-achieving and underachieving pupils.  Special efforts will be made to 
ensure that pupils from economically disadvantaged and varying cultural backgrounds are 
provided with full participation in these unique opportunities. 

The school will establish programs for gifted and talented pupils consisting of special day 
classes, part-time groupings, and cluster groupings.  GATE curricular components are required 
to be planned and organized as integrated differentiated learning experiences within the regular 
school day and may be augmented or supplemented with other differentiated activities related to 
the core curriculum. 

As much as possible, gifted students will be grouped together with other gifted students and 
such groupings may span several grade levels.  During instruction, gifted students will be 
encouraged to explore concepts in greater depth and conduct independent studies or 
investigations.  Students will be allowed some freedom to choose how to approach a problem or 
assignment and explore different points of view on a topic of study.  More importantly, gifted 
students will not be asked to complete more work in the same manner or the same work 
assigned to their age-level peers.  Where needed, consistent with research in the field of gifted 
and talented education, teachers will compact the curriculum to allow gifted students to move 
more quickly through the curriculum.

Assessment of progress will be consistent with the formal assessments used by the school 
(e.g., state testing, diagnostic testing, summative testing).  Teachers will assess progress 
consistent with the differentiated objectives and instruction that are provided for each student.  
In addition to standardized tests, teachers will use portfolio assessments where students 
assemble representative samples of their work along with reflections and self-assessments.

English Language Learners
The school will meet all requirements of Federal law relative to equal access to curriculum for 
English learners. The instructional program will be presented in English with provisions to 
ensure comprehension for English language learners and development of English as a second 
language. The instructional program will be designed to promote language acquisition, oral 
language development and enriched learning opportunities for all students.



26

All English learners will participate in the core standards-based curriculum appropriate for their 
grade level as fully as their English language fluency will allow.  To accelerate learning English 
and the mastery of the standards-based curriculum, teachers will provide special assistance to 
them during regular classroom instruction and if needed, tutorial assistance will be provided for 
them outside of core class time.  Students at beginning ELD levels will be mainstreamed with 
fluent English speaking students and fluent bilingual students in order to support English 
language development and comprehension of instructional input. In order to enhance EL 
students’ vocabulary development, teachers will regularly work with them in small groups that 
will be determined by the ELD level of the students. We will delineate 45 minutes during the 
school day for focused English language development. This instruction will emphasize 
vocabulary development, phonemic awareness, and oral and writing English fluency.

The school will continually explore innovative ways and implement successful practices by 
which bilingual children can achieve their fullest potential. English learners will receive 
instruction utilizing the techniques of phonics, sheltered English, cooperative learning groups 
and experiential activities. Teachers, aides, other students, or parent volunteers will provide 
primary language support.  The school will hire personnel and recruit bilingual community 
support and services to meet the primary language needs of English learners. English learners 
will be mainstreamed with fluent English proficient students and bilingual students.

Curriculum will be presented to English learners at beginning ELD levels in English utilizing 
Specially Designed Academic Instruction in English (SDAIE) techniques. This will include 
instruction utilizing sheltered English, cooperative learning groups and small group instruction.
Sheltered English includes strategies that make language comprehensible. This requires an 
awareness of the student’s prior knowledge and experiences, consistently building on 
background knowledge, using visuals, focusing on 1-2 major concepts and drawing out the main 
points. Cooperative grouping of students will encourage a peer coaching atmosphere and a high 
level of motivation to communicate that, which might not otherwise exist. Small group instruction 
will allow opportunity for individualizing the instruction to the needs of those particular students 
who have additional needs.

Our hands-on curriculum will enrich all curricular areas by emphasizing four critical elements: 
content, connections, comprehensibility and interaction. Instruction will be organized to assure a 
high frequency of interaction between students and other students, their teachers and the 
curriculum activities. English second language methodologies, in close alignment with 
constructivist practices of our program, will stress the use of students’ background knowledge, 
visual perceptual skills and modeling. We will incorporate modified presentations by using 
pictures, songs, props, gestures, dramatization, and relevant displays. Appropriate pacing and 
integration of reading, writing, speaking and listening will be applied

English Language Development
We anticipate enrolling some students who are limited English-speaking students.  All students 
will complete a Home Language Survey upon initial enrollment.  Students who indicated a 
language other than English will be assessed with the California English Language 
Development Test (CELDT) to identify English Language Learners (ELL) and provide 
appropriate instructional services based on the results.  In order to provide a learning program 
that is appropriate for ELL students, the Academy will provide a daily time block of English 
Language Development that is designed for their proficiency level (45 to 60 minutes).  During 
this ELD session the students will be provided meaningful learning activities that develop their 
speaking, listening, and writing of the English language.  The Academy will adhere to the 
California State Content Standards for English Language Development and English/Language 
Arts.
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The design of the ELD instructional program will implement the State adopted textbooks and the 
embedded ongoing assessment of student progress to determine each student’s acquisition of 
English.  The student’s progress will be monitored.  Each student’s goal is to make appropriate 
yearly progress (1 level per year on CELDT).  The Director of ELD will reclassify any EL 
students who meet minimum state criteria for reclassification.

The EL Program will incorporate instructional strategies and methodology that provides 
meaningful, hands-on learning activities that enable the ELL student to comprehend the 
concept/skill being taught.  SDAIE (Specially Designed Academic Instruction in English) will be 
implemented into the EL Program of instruction as they are designed to support the 
development of the students’ English proficiency and enable all ELL students to achieve the 
cognitive, cultural, and appropriate social skills that will support their daily learning performance 
and enable them to demonstrate significant growth in their academic achievement.

The school will also provide on-site workshops and staff development on good teaching 
practices that address the ELL learning needs on an as needed basis to ensure that these 
students are receiving the appropriate instructional program that advances their academic 
English proficiency level.  The teachers will be given the opportunity to attend workshops on EL 
methodology as provided by the district.  

The teachers will meet every two weeks to discuss and evaluate the progress of the ELL 
students and make adjustments to the instructional program.   At the end of the school year 
these students will participate in all mandated State-testing instruments (CST, CELDT, 
CAHSEE, etc.).  These test results will provide the school with the academic progress that these 
students made for the school year.  These test results will also provide the school with what 
direction of instruction is needed to enhance the instructional program for the coming school 
year.  

MATTIE ACADEMY OF CHANGE will select an appropriate program from the following State 
adopted Language Arts programs that provide ELD support for ELL students:

Prentice Hall Literature:  Timeless Voices, Timeless Themes
         Grade 6-12; Prentice Hall – publisher
Language! A Literacy Intervention Curriculum
   Grade 4-12; Glencoe/McGraw-Hill (Sopris West)
High Point – Level A - C

 Grades - 4-8; Hampton Brown
Voyager Passport
   Grades - 4-8; Voyager Expanded Learning, Inc.
Passport Reading Journeys II & III
             Grades- 6-11; Cambium Learning Group/Voyager

Teachers who teach English language learners will have appropriate state certification.  All ELD 
teachers will have at least a CLAD credential.  Teachers who teach CELDT level 1 students will 
have a BCLAD credential.

The APRENDA will serve as the assessment instrument for /English language learners who 
have been in the United States for less than one year.
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d. Instructional Strategies: 
Describe the instructional strategies that will be implemented at your proposed school 
to support the Instructional Program. Explain why these strategies are well suited to 
address the needs of the student population you plan to serve.

Based on the California State Standards, teachers will incorporate learning activities that are 
relevant, meaningful to the students’ level of understanding of the concept/skill being taught that 
provides students an opportunity to develop practical critical thinking skills.   The students will 
approach a teacher-created problematic situation on conceptualizing questions, constructing 
hypotheses, and reaching consensus on solutions.  Mastery in all academic subject areas is 
emphasized.

Mattie Academy will incorporate a wide variety of instructional strategies designed to address 
the different learning styles (kinesthetic, auditory, visual) and the developmental needs of 
students ages 12-18 that will serve.  The school will provide the teachers with the students’ 
academic strengths and weaknesses based on the 2010-2011 CST scores of the last school 
they attended.  

Mattie Academy will enhance the instructional program in all disciplines by effectively executing 
the following approaches that support increasing student achievement.

Instructional Approach
� Exemplary Computer Enhanced Support
� Concept-Based Instruction
� Contextual Learning (Real-life Context)
� Direct Instruction
� Higher Order Thinking (Bloom’s Taxonomy)
� Self Directed Learning

Details of MATTIE’s instructional approach can be found in Appendix A: Instructional Strategies.

Supporting and Stimulating Student Comprehension
� Improving Motivation
� Family Involvement
� Improving Student Attendance

The following strategies will be employed by the teacher based on student needs:
� Using various techniques with the understanding that learning, whether linear or non-

linear, occurs in many ways and must be matched to learning styles.  A diversity of 
learners requires a diversity of instructional styles.

� Matching learning styles with teaching methods that most likely generate interest, 
enthusiasm, and success with each student.  For example, visual learners will receive 
opportunities for visual learning experiences and an application of that learning to real 
life, present day situations.

� Enabling students to learn independently and in groups, in classrooms, and in their 
community to master basic and advanced skills and complete student projects and 
standardized tests. 

� Creating consistency between learning styles and instructional strategies and problem-
based learning and other curriculum models for the multiple intelligences classroom.

� Using instructional strategies such as tactile/kinesthetic learning, clustering/mind-
mapping techniques, peer editing/writing as process and interdisciplinary curriculum 
planning, to empower students in a responsible learning process.  This will ensure that 
all styles of thinking and learning are nurtured.
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� Involving parents in the learning process, both in the classroom and at home.

e. Early Care and Education: NOT APPLICABLE
Discuss how you will reach out to and address the needs of young children, ages 0-5, 
and their families. Please refer to the Options for Including Early Care & Education 
(ECE) in the Operations of an Elementary School located on the Public School Choice 
website to view a comprehensive list of possible strategies used by school operators to 
integrate child development services in their program(s).
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3. School Culture and Climate (4 pages + attachments if applicable)

a. Description of School Culture: 
Describe the culture and climate envisioned for the proposed school, particularly as it 
relates to academic achievement, student motivation to succeed, personalization and 
safety. Identify specific rituals, routines, activities, structures, etc. that will support the 
achievement of the culture and climate envisioned. Discuss how you plan to introduce 
and implement the rituals, routines, activities and structures with students, teachers, 
parents and other staff.

MATTIE Academy will also embrace the cultural, linguistic and developmental differences of its 
student body.  The environment will provide evidence of a highly rigorous curriculum focused 
and articulated (Reeves, D.B.. 90/90/90 Research, 2001,).  It will be implemented in a way that 
demands a significant amount of active mental questioning from not just some, but all of the 
students. 

MATTIE plans to have a Culturally Responsive Standards-Based School and Classrooms.
Administrators, teachers, and support staff communicate high expectations through their words 
and actions, respect for students’ culture, history, heritage and contextual cultural reality.  The 
indicators for this model are found in the classroom and school environment, in lesson activities, 
and in student work.

MATTIE will use the California Content standards to align the curriculum, assess and monitor 
student progress, design systematic support and intervention programs, and encourage parent 
investment and community involvement.

The schools motto is “On Time, On Task, and On a Mission”.  MATTIE staff recognizes that they 
must be on time with what is current in educational reform and the “Race to the Top” objectives 
of President Obama’s administration.  MATTIE administrators, staff, teachers, parents, 
community leaders, and students must be on task to accomplish these goals.  All MATTIE 
stakeholders are on a mission to ensure the success of the students.

The staff will emphasize and promote racial harmony and positive attitudes toward school
because MATTIE staff will recruit from surrounding communities that represent African-
American, Asian, Hispanic, Pacific Islander, Filipino, etc..   Motivational themes and inspirational
assemblies will be held monthly to recognize outstanding students, staff and parents of the 
month.  Multicultural assemblies and fairs will be a part of the activities that all stakeholders will 
be able to participate.  

Parent involvement will be a key component to the positive school climate at the MATTIE 
Academy.  Parent forums and workshops will be scheduled on a regular basis in order to 
strengthen their school to home partnership.  Parents will be encouraged to volunteer in 
classrooms and to participate in school-wide events in order to foster a positive relationship 
between school and home.  Parents will be members of the Governance Board and members of 
the school site committees in order to build a bridge of mutual respect and appreciation for 
cultural diversity and linguistically differences in our learning community.
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School-wide motivational themes and inspirational cliches will be on display weekly in offices 
and classrooms.  SAT and ACT vocabulary words will be listed in school bulletins daily, as well 
as conflict resolution scenarios that students will be asked to respond to weekly. School-wide 
writing prompts and rubrics will be given to students in all curricular classes including physical 
education and electives.

MATTIE Academy will maintain a safe, orderly, and clean school environment.  Safety will be a 
priority for all students, staff and parents.  MATTIE Academy plans to use school security and 
staff assistants to maintain safety.  The local Sheriff department is always an option, if 
necessary.

In an effort to deter gang activity, MATTIE Academy also plans to adopt a mandatory school 
uniform policy.  Parent, students, and community will be involved in making decision for school 
colors, etc.  Students will also have the opportunity to opt-out for religious and health reasons.  
This will be evaluated on an individual basis.

b. Student Support and Success: 
Describe exactly what student success means at your proposed school. How will your 
school motivate kids to come to school and stay in school?

We want our students to achieve proficiency at the level of not less than the top 10% of students 
as measured by ranking on state and national tests.

The instructional approach is intended to foster self-motivation and will use intrinsic rewards and 
role models to achieve that goal.  With the emphasis on performance-based learning, students 
will emerge from the school as competent as measured by state and national tests.  With self-
motivation and competency, students will be lifelong learners.

Success will be defined by measurement of competence on state and national assessments.  
Our community partners will provide additional enrichment activities.

c. Social and Emotional Needs: 
Describe the programs, resources and services (internal and external) that your 
proposed school will provide in order to meet the social and emotional needs of the 
students you serve. Explain how individual students will be identified and monitored 
on an ongoing basis at the school. Describe how the effectiveness of these programs will 
be measured.

MATTIE will implement a program based on an inclusive philosophy and model that focuses on 
preventing learning deficits and comprehensively serving special needs students.  Internal 
Resources that school plans to provide and utilize include Guidance counselors, to assist 
students with guidance in selecting school paths, meeting graduation requirements, 
college/career and scheduling classes, maintenance of cumulative student records.   Social 
Worker will assist with the social welfare of students, physical and personal needs, Health 
Coordinator will coordinate all health related functions including maintaining student
immunization and health records. The MATTIE Center for At-Risk Students will provide 10 
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Safety Nets to keep at-risk students from failing. These include: Developmental English
Program, Remediation for 9th&10th graders Counselor peer tutorial program, Faculty Adopt a 
Kid, A –TEAM (all MATTIE staff will be involved in this program to assist in the effort to reduce 
chronic absences.  Each staff will be responsible for follow-up on these students.  Follow-ups 
will include but not limited to phone calls home, conferencing with students and modeling the 
importance of attending school).  Computer lab for writing program grades 6th-12th, social 
workers/counselors   designated to work with chronic problems i.e. teen pregnancy, gangs, etc). 
Role Model Speaker’s Bureau i.e. Celebrity, Business, Politicians and Community Leaders will 
be invited to speak to the students.  The Special Education program at MATTIE Academy will 
provide supportive services and intervention to ensure that  all special needs students will be 
successful academically as well as socially in developing responsible behaviors to become 
leaders in school as well as in the community.

External resources include. National Community Building Institute for Youth (NCBIY) . This 
program will provide expertise in youth development and academic achievement, by providing a 
school-wide youth building reform called the School Community Building Process. (SCBP) This 
process which was designed by NCBIY in 2002 is a powerful and cutting edge approach that 
improves academic achievement, reduces the effects of a t-risk factors, and builds positive 
developmental assets in students, teachers parents and the community-building strategies from 
Clifton Talbert’s  critically acclaimed Eight Habits of the Heart, which reverses  the hoplessness 
and despair in today’s youth..  Through the development of a safety net of resilience a sense of 
hope is restored.  The SCBP consists of but is not limited to the following programs and 
processes:  Eight Pillars of Community Building (Resiliency Development), B.D.K. or Believe, 
Doing & Knowing (Personal Reforming &Transforming (Recidivism Reduction) Development)   
Rites of Passage Provide mentoring and guidance to all males with special emphasis on African 
–American males,  , Entrepreneurship101 (Business Skills and Career Development) College 
counselors assist with college outreach and college test prep.  Resource Specialist Teachers, 
Speech and Language Specialist, Helping Kids Recover, INC. Families In Schools, Inc. Family 
Services Counseling Agency, Shields for Families, Inc. Dept of Mental Health, Dept .of Children 
Services, Carson Sheriff Department, LA County Probation Department. Students will be 
identified by Student Success Team (SST).  This is a team made up of Teachers, counselors, 
psychologist health coordinator, administrator or designee, parents/advocates. Teachers will 
refer student to SST to discuss problems/ concerns in order to determine appropriate 
intervention. Effectiveness of programs will be measured by the desired student outcomes, i.e. 
decrease in referrals to SST, Increase in academic performance, and decrease in truancies and 
absences. 

d. College and Career Readiness: 
Describe the specific programs that your proposed school will provide to expose 
students to college and career opportunities as well as support them to be successful in 
whichever pathway they choose.  

MATTIE plans to prepare students for college by offering college prep courses that meet A-G 
requirements, honors, and AP classes recommended for CSU, UC, out of state and private 
school admission..  Both guidance and college Counselors will be on campus to advise students 
and parents. on college entrance requirements, as well as provide preparation for the SAT and 
ACT.
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MATTIE will partner with Cal State University Dominguez Hills for college connected enrichment 
activities.  Middle school students will be provided opportunity to enroll in college courses and 
attend classes through Young Scholars program. High School students will be able to enroll in
classes and receive university credit.  Students residing in the surrounding area will be 
guaranteed admission if they meet A-G requirements, Parents  will be provided workshops  on 
higher education options; preparation; and admission requirements and financial  will be 
provided to  Cal State University Long Beach  will partner with MATTIE  via the MESA
Mathematics , Engineering Science and Academics .  Students will receive instructional support 
in the classroom and after school tutoring in math science and hands-on engineering, math and 
science projects.  Students will be exposed to opportunities in math, science and technology 
based professions.  MATTIE will partner with UCLA in their : “I’m going to College Program”. 
Students will take field trips to tour campus experience dorm life and attend sports and athletic 
events. Young Black Scholars will provide activities and opportunities in an effort to increase 
African –American students admission to traditional college, as well as historically black 
colleges and universities.

MATTIE will offer career development including electives in careers such as culinary arts, 
cosmetology, health/sciences, Media arts, and internships throughout the greater LA area.  
MATTIE will develop partnerships with local businesses and agencies in the community to 
expand the partnerships to include Boeing, Shell Oil,   in an effort to provide internships for 
students.

e. Parental Involvement: 
Discuss strategies to authentically and meaningfully engage parents and guardians in 
their children's education. Describe in detail the programs or resources that the 
proposed school will provide for parents and guardians.

MATTIE Academy will adhere to the Joyce Epstein Parent Involvement Model. Basically, 
Epstein says there are six types of parent involvement:

Type 1 Parenting
Type 2 Communicating
Type 3 Volunteering
Type 4 Learning at Home
Type 5 Decision Making
Type 6 Collaborating with Community

Alongside the instructional program will be the involvement of parents and community.  Our
community partners will provide additional enrichment activities.

Parent involvement will be a key component to the positive school climate at the Mattie Calhoun 
Academic.  Parent forums and workshops will be scheduled on a regular basis in order to 
strengthen the school to home partnership.  Parents will be encouraged to volunteer in 
classrooms and to participate in school-wide events in order to foster a positive relationship 
between school and home.  Also, parents will be members of the governance board and will be 
members of the school site committees in to build a bridge of mutual respect and appreciation 
for cultural diversity and linguistically differences in our learning community. 
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A key goal of this new school is that of empowering parents as educational partners.  Parents 
should feel that their voice and participation at the school influences the development of every 
aspect of the school and its components.  Parents will have the opportunity to participate in a 
variety of meaningful ways at the school site. 

The school will involve parents in its operations by including them in the decision-making and 
inviting them to all board of director meetings.  The Charter School Board will be comprised of 
parents, community members and other individuals and those members will be actively involved 
in governance activities.  Additionally, all Charter School Board meetings will be open and will 
hear and consider suggestions and other input on the school’s governance.  Furthermore, the 
Charter School Board will have a Parent and Community Involvement Committee, which work to 
ensure meaningful parent involvement.  Its activities will be as follows:

� Communicate school activities and issues of interest to the broader community.
� Engage parents and community members in dialogues around major decisions 

impacting the school and the community.
� Monitor and support school outreach, adult education, and outreach programs for 

parents.

Parents will be involved in decision making capacities at the school as they continue to work 
with Charter School Board members, community groups, state and local politicians, and in 
school support service groups. Parents will be invited to participate in dialogues with teachers, 
occupy position of authority within the Charter School Board, and act in facilitative roles within 
the campus community.  The school expects to be a Title I school and therefore, will have a 
parent liaison who will establish a parent center and provide a variety of resources and support 
to parents.  Parents will be encouraged to volunteer in the school including attending field trips, 
helping with tutorials, helping teachers construct or duplicate materials, helping in the 
lunchroom, reading with students, and sharing their skills.

Parents will be invited to communicate directly with charter school board members through 
email and phone numbers that will be distributed during parent meetings and posted at the 
school.  Furthermore, charter school board meetings will be publicized in advance so that 
parents know when meetings are held and have opportunities address the board directly in a 
public forum.  The school will have an Internet site, which will provide updated information about 
the school and will include a Contact Us link to facilitate communication with the charter school 
board.

The school will encourage parents to form a parent advisory committee to the school’s 
governing board.  The school will also work with parents to develop and adopt a set of parent 
involvement policies and strategies.  The school will maintain in effect general liability and board 
errors and omissions insurance policies.

The Parents’ Association will administer a parent-participation program and will provide input to 
the Charter School.  Additionally, the association will plan and conduct fund-raising, and will 
serve as a support network for school families.  Current families will serve as mentors to families 
who are new to the school.

To effect parent participation, prospective parents will be asked to sign a Parent Participation 
Contract each school year that commits them to active, consistent support of the school’s 
mission and operations.  Although this contract is not legally binding, and students cannot be 
removed from the school if parents do not fulfill its terms, the Parent Participation Contract will 
clearly define what is expected of parents.  Parents will be encouraged to choose their path to 
school participation based on their talents, schedule and interests. 
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While parental participation is essential to the success of MATTIE ACADEMY OF CHANGE, no 
student will be suspended or expelled because his or her parents do not fulfill the parent 
participation contract.  Parents will be asked to serve on committees, share expertise in specific 
areas of need, help with outreach, and assist in classes.  As a condition of enrollment, parents 
will be provided the opportunity to agree to parent meetings and conferences to deepen their 
knowledge of the school’s curriculum and philosophy, and to support the work of the school in 
the home.  It is recognized that parental participation expectations can be fraught with 
challenges.  MATTIE ACADEMY community will act sensitively and flexibly with regard to 
policies and procedures related to those expectations.  If a parent cannot fulfill his or her 
obligations to the school, then a relative or community resource person will be asked to 
volunteer.

The MATTIE School community will make every effort to engage parents, strengthen home 
school relations by utilizing parent liaisons and counselors to make home visitations. MATTIE 
Academy plans to collaborate with Families In Schools (FIS).  FIS provides training and 
technical support for school staff and parent leaders, who come together to form a “Parent 
Educator Team”.

MATTIE plans to have all of the parents commit time, effort, and energy towards the student’s 
and School’s success.  The Parent Agreement outlines ways that parents agree to participate 
and provide support.

The Agreement outlines specific responsibilities expected of our parents.  At the end of the 
school year, each family will be evaluated according to the Parent Agreement.  Letters of 
invitation will be given to those families that have complied with the Agreement. 

PARENT AGREEMENT OUTLINE

Parents agree to:
I. Provide Home and Academic Support by:

a) Assisting and monitoring homework assignments
b) Ensuring that your child/children participates in community service learning
c) Following through with school recommended actions

II. Provide School Support by:
a) Ensuring that my child/children arrive to school on time and adhere to the   schools 

absence/tardy policy
b) Supporting and adhering to the School’s discipline policy
c) Adhering to the School’s uniform policy

III. Participate by:
a) Attending and participating at monthly parent meetings
b) Volunteering a minimum of three (3) hours per month and one (1) additional hour for 

each additional student enrolled at the School

f. School Calendar/Schedule: 
Provide a copy of and describe the proposed school calendar and daily schedule for 
both faculty and students. In your response, please discuss how students and faculty 
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will be grouped for instruction; the target class sizes and teacher student loads; and 
how the proposed schedule promotes student achievement.
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Students and staff will be on a block schedule.  A sample block schedule for grades 6-12 is 
below:

Regular Schedule:
Odd Days Schedule Even Days
Period 1 7:55 – 9:30 Period 2
Nutrition 9:30 – 9:40 Nutrition
Period 3 9:47 – 11:25 Period 4
Lunch 11:25 – 11:55 Lunch
Period 5 12:05 – 1:40 Period 6
Passing 1:40 – 1:50 Passing
Period 7 1:50 – 2:40 Period 8

Minimum Schedule
Odd Days Schedule Even Days
Period 1 7:55 – 9:02 Period 2
Period 3 9:10 – 10:20 Period 4
Nutrition 10:20 – 10:32 Nutrition
Period 5 10:40 – 11:47 Period 6
Period 7 11:55 – 12:35 Period 7
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Proposed calendar will follow the traditional LAUSD calendar.  Students will follow block 
schedule format with three 90 minute classes per day plus a nutrition and lunch break.  Middle 
school students will be grouped in small learning communities and have a core group of 
teachers will team teach English Language Arts/Social Studies, Math/Science.  The entire class 
will rotate to teachers in designated core subjects; and the teachers will have the same group of 
students.  Core classes will be in the morning to allow electives and interventions/tutorials in the 
afternoon.  High school students will be scheduled into core classes and have electives/career 
development, tutorials, and community service in the afternoon.  The target class size is 25:1 
with an instructional assistant in English Language Arts and Math.  This promotes student 
achievement since it allows for longer periods per day with fewer classes, and allows students 
time for intervention and tutorials.  Teachers will be able to provide nurturing, and bond more
closely with students.  Professional development is built into the schedule as it allows time for 
departmentalized planning and collaboration.  All of the above will increase the academic 
performance of students.

i. Autonomy: 
Describe how the school will use scheduling autonomy to maximize learning time for 
students and collaborative planning and professional development for the faculty and 
staff.

The block schedule proposed above allows flexibility for “in school” staff development training 
for teachers on a regular basis.
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g. Policies: 
For Independent Charter Schools Only

Describe and/or attach the proposed school's policies as they relate to promotion, 
graduation and student discipline.

PROMOTION POLICY
Middle School students will be promoted to High School upon satisfactorily passing core 
subjects and meeting the service Learning requirements of 200 hours of volunteer community 
service.  See Appendix B for the promotion policy.

GRADUATION POLICY is detailed in Appendix B.

Parents will be informed about the transferability of  course credits to neighboring public schools
and if the courses meet entrance requirements to the UC and CSU, private and Historically 
Black  Institutions. 
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4. Assessments and School-wide Data (4 pages)

a. Assessment Philosophy: 
Explain the proposed school's philosophy on student assessments. Provide evidence 
that proposed school's assessment philosophy is research-based and is aligned with the 
schools proposed Instructional Program.

4. We will use appropriate Curriculum-Embedded and Formative Assessments results to 
inform strategies to use with underperforming students.

5. We will use performance based assessment.  This evaluation system will be developed in 
collaboration with teachers through the use of portfolios.  Teachers will present various 
measures of student performance as a way of demonstrating the effectiveness of their work.  
Tools use to support the evaluation process will be: Individual Development Plan, 
Performance Improvement Plan and DSA Portfolio Checklist.

6. Quarterly benchmarks to assess reading, math and writing skills.  As well as state
AYP, API, CST’s, CAHSEE, and CAPA

7. Provide in-depth support for identified groups or individuals:
� Implement Portfolio of Evidence that Single Plan for Student Achievement

� Supports implementation of Essential Program Components (EPC’s)
� Demonstrate the School’s ability to strategically and effectively implement the plan
� Ensure evidence documenting the school’s efforts, progress, and achievement for 

CCR, WASC and other compliance reviews
� Analysis and interpret subgroup data
� Assess student achievement at the grade level and/or department level
� Target and support high priority Students
� Assess implementation of priority strategies such as differentiated instruction, higher 

order thinking skills, thinking maps and school-wide writing

b. Autonomy: 
Describe how the school will use assessment autonomy to maximize student learning.

Our experience tells us that the assessment described above provides us with the best 
information to inform student learning.

c. Student Assessment Plan: 
Describe the school-wide assessment plan for the proposed school. What formative and 
summative measures will you use to determine student progress and success? Include a 
table that details specific authentic formative and summative assessments (benchmark 
assessments, developmental screenings, unit exams, state-required exams, portfolios, 
etc.) that will be used for each grade level, the timing of their administration, the 
rationale for their selection and their intended purpose.
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In order to ensure continued progress in our efforts toward priority goal #1, improve student 
achievement, the staff of MATTIE Academy Charter School will have a plan in place to prepare
students for the CST and CAHSEE.

Plan
1. Familiarize students with test formats and teach all year long.
2. Celebrate successes.
3. Post test scores in front office by grade level.
4. Evaluate and analyze spring test results and fall pretest.
5. Identify areas of strengths and weakness.
6. Address areas of strengths and weakness.
7. Grade level chairs will distribute the test prep materials to their grade level.
8. Teacher’s lesson plan will reflect the use of these materials in their lessons.
9. The entire school will participate in designated blocks of time for school wide test 

prep.
10. Parents will be involved in test prep plan.
11. Teachers of special need students will identify and modify materials necessary for 

successful testing. 
12. Each student will be given a prescribed individual profile.
13. All categorical funds will go toward improving student achievement.
14. Provide incentives for both students and staff.

Implementation

1. Release time will be provided to provide professional training and development to 
teachers

2. Site administrator will monitor classrooms to see that the test prep time is being 
followed by all teachers.

3. There will be a kick-off assembly to motivate students for success.
4. The MATTIE Academy Charter School on track plan will be used to motivate and 

reward students.  Success on test equals hard work and good choices.  High scores 
indicate to a child that he or she has learned something……

d. Assessment Development: 
If applicable, submit a timeline that outlines plans to develop curricula for the proposed 
school prior to school opening.

e. Data Collection and Monitoring: 
Describe the school-wide data collection and monitoring plan. What data, including 
ISIS, will the school collect to measure student progress? How will the school use this 
data to inform programmatic and instructional decisions, assess student needs, 
intervene with students who need additional help, improve instruction, make 
adjustments to curricula and other school components and inform professional 
development?
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School-wide Data Plan
All stakeholders including staff and parents will be involved in the school-wide data plan  
Committees including teachers, classified, and parents will participate/collaborate on 
committees ie English/Lang Arts, Mathematics, school climate parent/community student 
activities to evaluate and analyze test results , surveys. They will identify weakness and 
strengths and create  an action plan and prioritize objectives to be taught .for improving test 
scores and or addressing areas needing improvement on surveys .Committee members will 
examine best practices that work to increase academic performance Teachers will submit their 
plan to principal and also post in classroom.  Test  results will be posted in office and we will 
celebrate successes. Parents will be trained on how to work with student at home to increase 
their scores.   Students and parents will be informed.  Teachers will teach students test takings 
strategies.  Principal and curriculum team will monitor classroom regularly to ensure effective 
instruction.

Student evaluation data will be carefully analyzed on a regular basis to determine individual 
student strengths and weaknesses.  Teachers will use the aforementioned assessments to 
determine skills and information that students have mastered and specific learning needs or
deficits.  These data will be the foundation for students’ intervention (making decisions about 
what to teach next and for ameliorating any identified learning deficits). Teachers will be able to 
address individual student learning needs effectively by using assessments as the basis for 
designing learning activities appropriate to the learning style of the individual student.  

Teachers will use assessment data to make suggestions for family learning activities that 
address students’ learning needs and help to improve student achievement.  Assessment data 
will also be used to inform parents both of their child's progress and of the specific learning 
needs that they can help to address.  As parents are informed they will be able to make 
informed choices about the role they will play in improving student achievement. Assessment 
data will be shared with students to inform them of their progress, identify their learning needs 
and help them to assume appropriate responsibility for their own learning.

If formative and summative data analysis suggests that adequate yearly progress is in jeopardy, 
immediate steps will be taken. These steps include remedial instruction on targeted areas as 
revealed by diagnostic and achievement tests.  Furthermore, as these areas are identified, staff 
will be provided with professional development in designated content, pedagogy, and 
instructional strategies.  Finally, consistent with the performance culture of the school continued 
employment and salary adjustments will be based on yearly academic measures.

f. Graduation Requirements: 
For all middle and high schools, describe the proposed graduation requirements, 
including how student progress will be measured to determine readiness to graduate.

MATTIE Academy goal is to prepare all students to:
1. Succeed in post-secondary education and careers.  Transition from school to college 

and career.
2. Provide intensive intervention to ensure academic success for all students.
3. Enroll and support students in coherent rigorous courses to succeed in post-secondary 

education/career.
4. Be actively involved in the improvement of their community and become productive 

citizen/leaders in a global society.
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MATTIE Academy has high expectations for our students, and all students are expected to 
challenge themselves in appropriately rigorous courses to prepare for their future.

Credit Requirements
Students are required to earn 220 credits to earn a diploma at graduation.  All students must 
earn the following:

� 8 semesters of English
� 2 semesters of World History
� 2 semesters of U.S. History
� 1 semester of Economics
� 1 semester of U.S. Government
� 2 semesters of Physical Science 
� 2 semesters of Biological Science
� 2 semesters of Algebra
� 2 semesters of additional Math
� 1 semester of Health
� 4 semesters of Physical Education *
� 2 semesters of Visual & Performing Arts or Foreign Language
� 1 semester of Computer Application
� 14 semesters of Elective Credits

Each student will receive 5 credits per semester.
* If student passes Fitness test in 9th grade, he/she can opt out of physical education for 2 
years.

Other Graduation Requirements
All students must pass the California High School Exit Examination in Math and 
English/Language Arts.

All students must take and pass Algebra 1-2 (1 year course) or Algebra ABCD (2 year course).

Students must pass one semester of Computer Applications or meet the requirement through 
the “test-out” option.

All students must complete and log in 50 hours of community service.
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5. Professional Development (7 pages)

a. Professional Culture: 
Describe the professional culture you envision at the proposed school. Explain how the 
professional culture you envision reinforces the Instructional Program outlined above. 
Identify activities and structures that will support the achievement of the professional 
culture envisioned. Discuss how you plan to introduce the activities and structures to 
teachers.

The professional culture that the Team envisions for MATTIE Academy includes the following 
strategic alignment plan priorities:

School will develop a plan for the effective use of staff development workshops for teachers, 
instructional assistants, staff assistants, counselors, psychologists, health coordinator and 
parents that will focus on effective instructional and behavioral strategies.  These staff 
development workshops will be provided to the staff and community to enhance, improve, and 
broaden each stake holder’s knowledge of effective curriculum strategies which promote 
student achievement. 

Align teaching and learning i.e. standards, assessments, curriculum, and instruction with 
student objectives. MATTIE will develop a plan to adopt and implement curriculum standards 
and a student assessment.  Plan includes staff development on writing standards, development 
of school-wide standards, development of a series of school wide rubrics to be used in student 
assessment, strong alignment between test results and instruction.   Effective use of teaching 
strategies from the curriculum guides. 

Link professional development and continuous training for all staff to the teaching and learning 
and student achievement objectives. MATTIE will develop an instructional support plan for all 
teachers.  Principal/administrators will model, coach demonstrate lessons and provide 
feedback.  On site workshops and modeling provided by curriculum administrator.  School will 
develop a plan to monitor, certify and improve the quality of instruction. Daily informal and 
formal observations and monitoring of classrooms will be done by administrators.  All staff will 
attend conferences to promote student success in a standards-based curriculum.  Adult learners 
will be active participants in the planning, implementation, and evaluation of their professional 
development and growth.  Plans are to empower stakeholders to make decisions about 
curriculum, instruction, discipline classroom management, school operations and other policy 
matters. 

Provide clean and safe school facilities conducive to student learning, employee morale, and 
community pride.  School will develop a plan for providing a clean safe climate that is free from 
vandalism.  MATTIE plans to provide a litter, graffiti free campus.  Positive discipline, campus 
beautification, utilize student council, and all staff to wear identification badges, full staff security 
visitor sign–in.

Institute mechanisms and control systems to enhance management effectiveness and 
efficiency, and to produce higher levels of accountability.
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MATTIE will develop a plan to maintain client focused/quality control.  Parent /community 
surveys will be conducted to determine need and interests and to evaluate the quality of the 
services provided by the school. Leadership team will meet weekly and submit meeting 
summary sheets to the principal for review.

Strengthen the linkages between the school and parents, families, and community. MATTIE will 
develop a plan for the effective use of an annual staff development retreat workshop for all 
stakeholders including teachers, instructional assistants, administrators, counselors, parents, 
and classified employees. This retreat will focus on developing goals for the upcoming year, 
thus updating MATTIE’s strategic plan with new objectives, building team spirit utilizing the 
motto and philosophy “On Time, On Task, And On A Mission.”  These staff development 
workshops will be provided to the staff and community to enhance, improve, and broaden each 
stakeholder’s knowledge of effective strategies which will promote student achievement.

b. Professional Development: 
Describe what effective Professional Development (PD) will look like at your proposed 
school. Identify the school's goals and strategy for ongoing PD. Explain how the PD 
plan will be driven by data to build coherence and support the instructional program as 
well as build capacity to improve teaching and learning, school performance and 
student achievement. How will the PD program be differentiated to support teachers at 
various stages?

Professional development will be a requirement at the school, and MATTIE Academy considers 
professional development as key to student success.  Instructional staff will be required to 
develop annual professional development plans, which will be reviewed and evaluated by the 
principal.  Consequently, all teachers will be required to participate in staff professional 
development monthly or more frequently, when provided.  School funds will be used to pay for 
the staff to participate in any staff development provided by the district.  

To ensure that teachers are equipped with the best tools for delivering high quality instruction, 
on-going workshops will be developed from a number of sources.  Specific topics will be chosen 
from individual school data analyses, principal and professional development staff observations, 
teacher requests, and cutting-edge research of current best practices. Subsequent to training, 
teachers will submit an Action Plan detailing elements of the workshop they plan to incorporate 
into their classrooms as well as a timetable for implementation.  Additionally, MATTIE Academy 
staff will visit classrooms, regularly conduct and give immediate written and oral feedback 
regarding teacher strengths and areas for improvement.

Using a combination of providing professional development, mentoring, conducting model 
lessons, and offering one-on-one assistance, teachers will have tools to achieve the highest 
possible student performance.

MATTIE Academy is committed to the personalized professional growth of each staff member.  
Each staff member will develop a professional growth plan that will be facilitated by the 
principal.  Most coordinated staff development activities will be directed at team level and will 
reflect the agreed upon needs of the teachers involved.  High levels of selection, participation, 
involvement, and follow-through are expected.  High staff development activities and models 
that have been effective in fostering growth and benefiting students will be enthusiastically 
supported.  MATTIE plans to provide new professional opportunities for teachers and create
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ways to tap into the expertise and experience of qualified professionals currently within the 
school community. Professional development and continuous training for all staff will be linked 
to the teaching and learning and student achievement objectives.

c. Teacher Orientation: 
Describe the induction program for new and existing teachers. Discuss how this 
program will prepare teachers to deliver the proposed curriculum, utilize the 
instructional strategies and differentiate instruction.

To ensure that all teachers and instructional assistants will be trained, MATTIE Academy will 
develop an instructional support plan for all teachers.

Plan
1. Principal/Administrators to model, coach, demonstrate lessons and provide feedback.
2. Utilize on site workshops with curriculum specialist.
3. Team teaching between veteran and novice teachers
4. New teachers will be defined as first and second year teachers.
5. Department heads to coach novice teachers.
6. Department heads will provide teaching support and share new ideas.
7. Curriculum specialist, consultants, and mentor teachers will assist with providing staff 

development and demonstration lessons.
8. Establish research study groups to examine best procedures that work.
9. Collegial planning and grade level coaching.
10. Visit exemplary classrooms and other schools.

Implementation
1. Principal and/or Administrator designee will monitor classrooms daily.
2. Execute demonstration lessons and classroom modeling provided by curriculum 

specialists.
3. New teacher workshops.
4. Novice teachers included in Professional Growth activities.
5. Provide feedback based on formal and informal observation.
6. Teachers and Instructional Assistants will attend workshops and conferences to 

enhance their knowledge of good teaching practices.
7. Research study groups for professional growth.

d. PD Calendar: 
Provide a tentative PD calendar/schedule that illustrates your allocation of time for PD 
activities throughout the year, including summer and collaboration time during the 
school day (if applicable). The calendar should include the areas of focus in support of 
the instructional program and the format of the PD. Additionally, discuss how the 
school calendar, daily schedule, interim assessment process, and staffing plans align 
with this calendar.
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We are going to work with all the partners to infuse our teachers with new learning strategies.  
All of the assessments and staff developments being planned will be aligned with the PD 
calendar.
Professional Development Calendar

Month  Professional Development Topics
July Building Blocks, What the Researchers say about Improving School 

Performance
Characteristics of High Performance Schools
Block Schedule Format and Team Teaching Approach
Seven Attributes of Good Governance & Management
Practices that Support high levels of achievement for all students 
and high performance levels for educators
Strong Leadership, Develop & empower Teacher Leaders and 
Parents as Leaders

August Analysis of Test Data
School wide Achievement Plan
Data Driven Instruction

September 7-Step Lesson Plan – How do you Model?
Response to Interactive 3-Tier Model
Collaboration between Special Education & General Ed Teachers
Creative Connections with Students  
Hands-on Collaboration Projects
Brain Based Learning
Assessing Standards/Benchmarks
Bloom’s Taxonomy for Learning, Teaching & Assessing

October Data Analysis (AYP & API)
Individual Student Plan & Assessment Priorities
SST/Section 504 & IEP Process

November Data Analysis (CST & CAHSEE)
ELL Standards & SADIE Strategies
Learning Styles & Differentiated Instruction (Effective Grouping)
Joyce Epstein’s Six Models of Parent Involvement

December Discovery Based Learning
Universal Designed Classroom

January Multiple Assessments
Raising Standardized Test Scores in English
Modifications for Special Needs Students

February ELL Reclassification
English Language Development Standards
Standard Assessment Tasks
Scores in Mathematics
Benchmark Assessment

March Test Taking Strategies Part I
STAR In Service
STAR Writing Assessment

April Grade Level Data Analysis
Multiple Assessments to Measure Student Progress

May Grade Level Strategic Goals & Objectives
June End of Year Planning/Goal Setting 2012-2013
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Benchmark Assessments

The school calendar, daily schedule, interim assessment process, and staffing plans are aligned 
with the PD calendar to coorelate with the instructional program to increase student academic 
performance.

e. Program Evaluation: 
Describe how the PD program will be evaluated to assess it success and effectiveness on 
an ongoing basis. Discuss how the program will be modified to address areas of need 
that are identified.

1. Teachers and stakeholders will complete evaluations and provide input to presenters 
conducting staff development and training.

2. Survey teachers to obtain feedback or implemented teaching strategies.
3. We will implement an evaluation scheme that is self correcting.
4. Assessment protocol will provide us with the data to inform our instructional program.

i. Autonomy: 
Describe how the school will use professional development autonomy to create a 
professional learning community in which faculty have time to collaborate to improve 
instructional practice and student learning.

The MATTIE Academy will use professional development autonomy to enhance our learning 
community through collaboration, seminars, teacher evaluations, evaluation of assessments 
and review of student outcomes.
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6. Serving Specialized Populations (4 pages  attachments)

a. Special Education: 
Explain how the proposed school will implement and monitor the special education 
compliance processes as well as instruction including assessment, Individualized 
Education Plans (IEP's) and the provision of special education supports and services 
utilizing the District's Special Education Policies and Procedures Manual as required by 
the Modified Consent Decree. Please complete the plan in Appendices D.

The MATTIE Academy will actively respond to the individual learning needs of students with 
disabilities through   inclusion, through self - contained  classrooms, through small groups and 
one on one instruction.  The least restrictive environment will be adhered and implemented by 
the administration in order to meet the individual educational plans of students with learning 
disabilities. Hence, special education students will have access to general education core 
curriculum as well as receive supportive services based on their eligibility criteria as outlined in 
the Individual Disabilities Educational Act in 1997 as well as in 2004. Therefore, special 
education students will be expected to have access, to make academic progress, and to have 
on going assessment to improve their proficiency in English language Arts and in the 
Mathematics.

A pushed - in model of inclusion will be implemented at the MATTIE Academy in order to 
address the instructional needs of learning disabled students who behaviorally and who 
academically would benefit from an inclusive learning environment.  General education teachers 
and special education teachers will receive highly qualified professional development on 
effective inclusion models in order to determine the collaborative format for co-teaching models 
based on educational research.  The administration will schedule time for general education 
teachers and special education teachers to collaborate and to plan lessons that integrate 
research based instructional strategies to meet the learning style needs of special need 
learners.

Students with special needs who cognitively and emotionally would benefit from self-contained 
classrooms will be serviced by highly qualified certificated teachers and with paraprofessionals 
in order to address their individual educational needs. Supportive staff such as speech 
pathologists, orthopedic therapists, physical therapists as well as assistive technology will be 
utilized to provide required services to meet the stipulations of each student’s Individual 
Educational Plan.  General education curriculum as well as California Alternative Program 
Standards will be used to provide students with special cognitive needs with an enriching and 
engaging learning experience on an on going basis.

Lastly, in order for the MATTIE Academy to meet the No Child Left Behind stipulation for special 
needs students to meet the Annual Measurable Objectives in English Language Arts and 
Mathematics, the administration will schedule before school and after school small group tutorial 
programs.  The before school and after school programs will instruct learning disabled students 
in small groups and individually  in the areas of English Language Arts and Mathematics 
utilizing tutors and computer assisted technology. 
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Classroom teachers will refer students who are failing academically to the Student Success 
Team to determine through the Response To Intervention model if students will be eligible for 
special education services. The administration and faculty will continually promote quality 
instruction and educational equity for all culturally, linguistically, and developmental needs of 
students.  See Appendix D Special Education Plan.
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7. Performance Management (2 pages + attachments)

a. Performance Goals and Metrics: 
Each applicant team is required to set clearly measurable student performance goals 
and mission-specific goals that will measure the success of your innovative school 
program. Schools will use the Performance Management Matrix, which will be available 
on the Public School Choice website in the coming month to provide this information.

This section is due only upon approval by LAUSD.

b. Rationale: 
Discuss why the proposed school will track the mission-specific indicators selected.
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COMMUNITY INVOLVEMENT

The Community Involvement section should demonstrate a proven commitment and 
overall capacity to establish strong connections to the community where the proposed 
school will be located.

8. Community Analysis and Context (3 pages  attachments)

a. Description: 
Describe the community you seek to serve. Include an analysis of the strengths, assets, 
values and critical needs of the community. Discuss your rationale for selecting this 
community and why the proposed school aligns with community needs and 
expectations.

We have extensively surveyed the community and feel confident that we know the strengths, 
assets, values and critical needs that they describe.  We selected this community due to its 
increased need for educational opportunities among its population.  The majority of applicant 
team members reside or do business in the targeted community, and know that many high 
achieving neighborhood students opt to attend schools in surrounding school districts (i.e. Long 
Beach and Torrance Unified School Districts).  The team desires to collaborate with LAUSD in 
meeting the goal of increasing academic performance in this area and keep high achieving 
students in their home schools.

While we are attentive to the needs of all of our students, our survey indicates a heightened 
need for invention strategies for African-American males.  We have consulted with the following 
groups;

� NAACP Carson/Torrance Branch
� National Congress of Black Women
� Cal State University , Dominguez Hills
� Cal State University, Long Beach
� Dominguez Hills Village Homeowners Association

b. Background/Support: 
Describe your team's history and experience serving this or a similar community. 
Demonstrate any existing connections or partnerships that your team has established 
within the community. Provide a list of community leaders, groups, organizations, 
institutions or individuals that have pledged support for the proposed school.

The professional community at MATTIE Academy will included highly qualified teachers as 
stipulated by the No Child Left Behind federal legislation. Small learning communities will be 
established to provide a format for   communication and articulation between grade levels.  Also, 
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the small learning community model will be utilized to foster a collaborative vision to promote 
student academic success for all students who attend the Mattie Calhoun Academy.  All 
teachers will participate in highly qualified professional staff development in the areas of co-
teaching, in cultural responsiveness instruction, in differentiated instruction, in computer 
assisted instruction, in multiples sensory instruction, in collaborative instruction, in SDAIE
instruction as well as in research based interventions to ensure student success and support in 
grade k-12.

Community leaders that have pledge support for the school are as follows;
� Congress woman Laura Richardson
� Assemblyman Warren Furutani
� Mayor Jim Dear (Carson)
� Captain Bernice Abram (Carson Sheriff Dept)
� Mark Ridley-Thomas (LA County Board of Supervisors)
� Mildred Garcia, President of CSU – Dominguez Hills
� Mathematics, Engineering, Science & Achievement (MESA), Cal State – Long Beach
� UCLA College Outreach (I’m Going to College Program)
� National Congress of Black Women, South Bay Chapter
� NAACP – Carson-Torrance Branch
� 100 Black Men, Young Black Scholars
� Association of African American Athletes
� APOLLO West Players of Carson Performing & Media Arts
� Families in Schools (FIS)
� Dr. John Hamilton, Cinque Rites of Passage, UCLA
� Church of Christ Holiness, USA
� Bishop Emery Lindsay
� Dr. William Keith, O.D.
� Dr. Michael Luther, M.D.
� Young Black Contractors Inc
� Helping Kids Recover Inc.
� National Community Building Institute
� Pastor D.K. Stedham, The Saving Station Church
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9. Community Engagement Strategy (2 pages)

a. Engagement Plan: 
Explain the team's vision for engaging the community and the underlying theory that 
supports it.

We envision a community that is extremely involved with educators at grades 6-12 level. We 
plan to collaborate with educators, clergy, politicians and parents who are deeply concerned 
that underprivileged and under-served youth, predominately African –American males in our 
community will be prepared to face the realities of the workplace in the 21st century.  These 
community leaders and parents are committed to providing appropriate learning and 
developmental opportunities that will help these youth realize their potential. 

The MATTIE team’s objectives/goals are designed to collaborate with the Carson Community to 
act as a catalyst for change that addresses vital aspects of community life that have the 
potential to dramatically influence long and short –term outcomes. The community believes that 
helping others raises the standard of living of the community, therefore making a healthier 
environment in which to live, work, play, and develop.  The goal is aimed at supplementing the 
efforts of the Los Angeles Unified School District to respond to the academic, social, emotional 
and cultural needs of a select group of low socio-economic and educationally disadvantaged 
students grades 6-12 whose performance on the California Content Standards and 
Achievement tests show that they need special assistance to negotiate successfully through 
middle and high school, attend college and assume productive positions in the workplace of the 
21st century.  We believe that an interactive school community partnership enhances student 
learning outcomes.

b. Key Community Partnerships: 
Discuss the specific ways in which community members will be included in the 
ongoing success of the proposed school. Describe the role of key community 
partnerships throughout the first five years of the school and explain 1) how such 
partnerships will further the mission and vision of the school, and 2) who will be 
responsible for managing the cultivation of these partnerships. For elementary school 
applicants and applicants serving teen parents and their infants and toddlers, briefly 
describe how you will develop and cultivate community partnerships with early 
education programs and stakeholders.

The City of Carson will provide MATTIE students with the opportunity to volunteer and perform 
service hours within City Hall and local community.  This partnership will also provide students 
with the opportunity to observe and participated, on an ex officio basis, in the meetings of 
various city commissions, the City Council, and other City Boards and Committees, with the 
goal of affording students the opportunity to experience the public governance and decision 
making processes.
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The Carson Sheriff Station will provide support to the school’s efforts of intervention drug 
training among at-risk youth in the City of Carson.

Congress woman Laura Richardson will provide support for immediate Free Appropriate 
Public Education (FAPE) for 37th Congressional District special education students of MATTIE 
Charter School.  One of the ways will be scheduling regular meetings with MATTIE and its 
collaborative educational partners, and Congressional District #37 (CD-37) staff liaisons to 
discuss strategies, legislative and administrative methods to assist in the fulfillment of MATTIE’s 
mission for CD-37 families, and other matters as deemed necessary.

The MESA program aims to prepare students for college, supporting them until they 
successfully complete high school.  The CSULB MESA center sends engineering students to 
work as tutors and mentors between 3 – 4 hours per week to provide instructional supports to 
students in the classroom setting and after school tutoring in math, science, and hands-on 
engineering, math and science projects (MESA Day projects).  In addition, MESA provides 
support that includes professional development for MESA teachers that allows them to improve 
math and science learning for their students, parent orientation meetings, college tours, and 
financial aid information.

CSUDH will provide college connected enrichment activities including opportunities to attend 
classes on campus for grades 6-12.  Middle school students, grades 6-8 will have the 
opportunity to enroll in college level classes and labs through the Young Scholars Program.  
Ninety percent of juniors and seniors will also be allowed to enroll in classes and receive college 
credit.

UCLA’s “I’m Going to College” program  will  students opportunities to experience college life 
will provide  field trips to visit classes on  campus, dorm life  and free tickets to  sporting events 
i.e. football games Rose Bowl, basketball games at Pauley Pavilion.

Cinque Rites of Passage- is a 13 level program developed by Dr. John Hamilton.  This guide is 
dedicated to motivating African American males to enhance their leadership, decision�making, 
and critical thinking skills. Moreover, this program is committed to teaching African American 
males about their African/African American culture and the sensitivity of other cultures to 
empower them individually and collectively.  The Cinque Rites of Passage Program helps young 
African American males from ages 10�21 to define themselves as a contributor to society and 
evolve from a boy to a man. The Cinque Rites of Passage Program will challenge African 
American males to understand the value of manhood. More importantly, Cinque will assist 
African American males to value themselves and their worth. Cinque will tap into characteristics 
of a man as/as being a provider, protector, thinker, forgiver, healer, spiritual, emotional, logical, 
and a giver and receiver of love.

National Community Building Institute - .NCBI uses community-building strategies from 
Clifton Talbert’s critically acclaimed Eight Habits of the Heart, which reverse the hopelessness 
and despair in today’s youth.  Through the development of a safety net of resilience, a sense of 
hope is restored. The School Community Building Process consists of but is not limited to the 
following programs and processes:

� Eight Pillars of Community Building (Resiliency Development)
� B.D.K./Believe, Doing & Knowing (Personal Development)
� Reforming & Transforming (Recidivism Reduction)
� Rites of Passage
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� Entrepreneurship 101 (Business Skills and Career Development)

Families in Schools (FIS) provides training and technical support for school staff and parent
leaders, who come together to form a “Parent Education Team”.  Experienced FIS staff organize 
and lead planning, train on the curriculum, support the logistics and curriculum delivery at the 
workshops, and analyze the assessment information.

Apollo West Carson Players will provide performing arts workshops and training session in 
technical stage management and direction, fundamentals of acting, singing, stage movement, 
dance, theatre skills, and discipline.

Helping Kids Recover, Inc. is a non-profit community based organization that provides 
Outpatient Drug Free services designed to meet the needs of at-risk youth age 12 to 20.

Young Black Contractors Inc. will provide on the job training for youth interested in 
construction and architect.

Criminal Justice & Civil Obedience to be provided by The Saving Station Church under the 
direction of Pastor D.K. Stedham. 

Winners for Life (Association of African American Athletes)
Physical Education program that builds character while engaging in physical activities:

� Motor Skills
� Cardiovascular
� Agility and Flexibility
� Team Concept
� Leadership
� Self Esteem
� Social Skills
� Responsibilities
� Nutrition
� Diabetes
� Obesity

MATTIE CEO Dr. Price and the Parent Liaisons, Roger Branch and Donna Thomas will be 
responsible for managing and cultivating these relationships 

These partnerships will allow MATTIE to further its mission and vision by providing community 
educational satellite opportunities to students.
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GOVERNANCE, OVERSIGHT and LEADERSHIP

The Leadership, Governance and Oversight section of the proposal should present an 
overview of the proposed school's leadership, governance and oversight model. Your 
responses should include ample evidence that the team is equipped to handle the start-
up of a new school or the transformation/turnaround of an existing school.

10. School Governance and Oversight (5 pages + attachments)

a. School Type: 
Briefly explain the rationale for applying to operate your school as a traditional, Pilot, 
Expanded School-Based Management Model (ESBMM), Network Partner, Affiliated 
Charter or Independent Charter school?

The Independent Charter School provides autonomy over staffing including selection of 
principal, teachers, curriculum, budget, specialized programs, and the entire operation of the 
school.  Autonomy in the abovementioned areas will ultimately increase student achievement.

b. Applicant Team Capacity: 
List the members of applicant team filing this proposal. Please be sure to include each 
person's affiliation with the school (e.g., principal, teacher, parent, community member, 
etc.). Include a brief biography of those persons who will take a significant leadership 
role in the proposed school. Provide evidence to show why the team has the collective 
capacity to successfully lead/transform a school.

Dr. Denice Price, the founder, is a graduate of UCLA with a B.A. in Sociology, M.S.in 
Educational Administration, and Ed.D. in Educational Leadership.  She holds 4 credentials; 
Multiple Subjects teaching, Single Subject teaching (social science), Pupil Personnel Services 
(counseling) and Administrative Services.  She has worked grades K-12 and higher education 
as a teacher, high school counselor, Dean, and elementary school principal.  She has also 
worked as a part-time assistant professor in the graduate admin program at CSUDH, where she 
taught School Community Relations and School Finance.  She also worked as a University 
Lecturer in Teacher Education at CSULB.  She has worked as a consultant and external 
evaluator for LA County Office of Education.  She is a promoter of quality education for all 
students.  She is committed to quality educational for cultural and linguistically diverse students 
in the Los Angeles metropolitan area.  As an advocate that believes that all students can learn, 
she articulates and maintains high educational standards and expectations for all children. 
Public recognition from local and state governmental organizations affirmed her dynamic 
leadership as visionary principal in the city of Compton. Academic achievement for over six 
years soared under her leadership.  She has been recognized as a Living History Maker in the 
category of education by the State Senate, by the Mayor of Los Angeles, the County of Los 
Angeles, the Assembly, and Turning Point magazine. She has coach and provided assistance 
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to new and aspiring principal as well as provided support to Principals of High Priority Schools in 
the LAUSD. 
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c. School Governance and Oversight:

i. Autonomy: 
How will you use governance autonomy to create a culture of shared leadership and 
decision-making focused on high student performance?

MATTIE plans to involve all stakeholders in decision making, and will include representatives 
from the school administration, certificated staff, classified staff, parents and business and/or 
community partners.

MATTIE will establish Leadership Committees and members from each stakeholder will be 
represented on committees. These committees include; Curriculum & Instruction, School 
Climate, Staff Development, Student Activities, Parent & Community.

The MATTIE ACADEMY has set high standard for the school, its board, staff, and parents.  We 
will pursue, over the first five years, the following school outcome goals with appropriate 
benchmarks:
� The school will demonstrate student improvement on standardized test scores that compare 

favorably with schools that have similar student populations (e.g., race, gender, socio-
economic status)-as such, the MATTIE students will attempt to meet or exceed its Academic 
Performance Index target;

� The school will provide new professional opportunities for teachers and create opportunities 
to tap into the expertise and experience of qualified professionals within the school 
community.

In order to best serve our students and community, MATTIE ACADEMY will continue to 
examine and refine its chart of student outcomes over time to reflect the school’s mission and 
any changes to state or local standards that support such mission.

ii. School Level Committees: 
Describe the decision-making bodies and general areas of decision-making 
responsibility for each body that will exist in the school. Detail how your school 
governance structure allows for a real and meaningful impact on school decision-
making, and how they will interact with each other? Describe the process for gaining 
input from all stakeholder groups into decisions.

The MATTIE Academy of Change will embrace the system of what is referred as SCHOOL-
BASED MANAGEMENT or SITE-BASED DECISION MAKING.  This system allows for all 
school stake holders to be actively involved in the decision making process relative to all 
aspects of the school.  Specifically, leadership councils are established and are responsible for 
making decisions to be communicated and responded to by the faculty and whole school 
community.  Our goal is to eventually have a Governance Council which will include a 
representative from each council (SSC, SAC, and BAC) who will be involved in the decision 
making practice for the school.  Decisions are typically made in the areas such as:

� Budget
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� Personnel
� Curriculum
� Professional development/training (administration, faculty, and parents)
� School environment
� School governance systems
� Other areas that directly support student achievement

The leadership council membership includes representatives from the school administration, 
certificated staff, classified staff, parents and business/community partners.

We are committed to and embrace the following resources that will result in high performance 
for all students:

� Empowerment
� Professional development/training
� Information
� Leadership
� Instructional Guidance System
� Rewards (Extrinsic and Intrinsic)

iii. Governing Council: 
Describe the composition of the Governing Council and the process for membership 
selection.

The School is governed by a non-profit board of directors, whose major roles and 
responsibilities include, but are not limited to, establishing and approving all major educational 
and operational policies, approving all major contracts, approving the School’s annual budget, 
overseeing the school’s fiscal affairs, meeting corporate requirements and selecting and 
evaluating the administrative staff.

BOARD OF TRUSTEES
MATTIE Academy Charter School Board of Trustees is composed of the following people: 

� Naomi Ferns, Retired District level Administrator 
� Joycelyn Adams, Parent Community
� Roger Branch Jr., Accounting and Finance 
� Michael Luther DDS, MPH
� William D. Keith M.D.
� Bishop Emory Lindsay

Site-Based Advisory Council
MATTIE Academy Charter School will have an on-site governance board, the Site-based 
Advisory Council, consisting of the principal, parents, teachers, classified staff representation, 
and local community members.  The Site-based Advisory Council provides suggestions and 
recommendations to the Principal and Executive Director on issues including, but not limited to, 
budgeting, curriculum, school policies, school/community participation, and the general direction 
of MATTIE Academy Charter School.
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Accountability and Reporting Structures

Board of Trustees
MATTIE Academy of Change

501(c)3 Non-profit/Public Benefit Corporation

Chief Executive Officer

Principal

School Advisory Board
(Teachers, classified staff, students, parents, 

community)
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11. School Leadership (3 pages)

a. Principal Selection: 
Describe the criteria for selecting a leader for the proposed school, and explain how 
these characteristics align with your school's unique mission and vision. Additionally, 
describe the process that will be used to select the school leader. Please attach a job 
description for the Principal. If a candidate has already been identified, explain why this 
person is well qualified to lead the proposed school.

The School leader will be selected using the criteria and characteristic in Ron Edmond’s 
Effective Schools Research for High Performing Urban Schools.  The administrative leader 
should be strong and focused on basic skills acquisition for all students, with high expectation of 
students, teachers who take responsibility for students’ learning and adapt instruction to make 
sure that learning is taking place.  Experience in a school serving a high-risk population, safe
and orderly school environment, provision of incentives and rewards for student performance, 
and regular monitoring of student progress.

These characteristics are aligned with our mission because we have high expectations for 
students and plan to provide differentiated learning opportunities.

The Principal, Erik McKee, a USC graduate with a B.S in Public Administration and M.S. in 
Counseling and Educational Administration.  He is a positive African-American role model from 
the targeted school community.  He has experience working with at-risk students in low 
performing school districts.  Mr. McKee has served as Assistant Principal in the Long Beach 
Unified School District and other large urban school districts in both Southern and Northern 
California.  As an Assistant Principal, he received recognition for implementing an 
attendance/tardy policy that reduced truancies and tardiness.  He has worked as a Middle 
School Principal; and under his leadership the school embraced the High Performance Site-
Based Management Model, a collaborative with USC and the Haynes Foundation and Los 
Angeles County of Education.  He also worked as a Principal in Inglewood Community Adult 
School where he successfully led the self-study in WASC accreditation, conducted the strategic 
plan meetings, and provided extensive input to the committee report.  He coordinated the self-
study evaluation to assess the school’s educational programs to develop a plan to align ongoing 
improvement of the school’s program with WASC high quality criteria.  He was featured in 
Education Week, December, 1995 for his accomplishments.  See job description for Principal in 
Appendix B.

b. Leadership Team: 
Identify any leadership positions beyond the principal position. Discuss the role the 
leadership team will play in the development, implementation and evaluation of the 
Instructional Program. Discuss how the leadership team will collaborate with the 
faculty and staff to set goals, develop and implement the curriculum, assess progress in 
meeting goals and hold each other accountable for meeting such goals.
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The leadership positions include Chief Executive Officer (CEO), Principal, Assistant Principal(s), 
Curriculum Administrator, Counselors, Business Manager, Teaching Assistants, Parent Liaison, 
Health Coordinator, and all stakeholders involved in decision making.  The leadership team 
collaborates to assess the strength and weaknesses of the educational program in order to 
raise academic achievement and examine best practices, and effective strategies that work in 
effective schools.

The leadership team will develop a school wide plan to increase academic performance of all 
students.  Members of the leadership team will meet with members of their various 
departments/committees to discuss concerns and issues related to curriculum, achievement, 
and/or activities.  Meetings will include agendas and recommendations/suggestions.  The 
leadership team will share agenda items with all stakeholders.  The team will institute 
mechanisms and control systems to enhance effectiveness and efficiency to produce higher 
levels of accountability.

c. Principal Evaluation: 
Describe the annual process by which the principal will be evaluated. Please be sure to 
include the governing body or persons responsible for evaluation.

The Principal will be the core of the administration. As for the responsibilities of the principal of 
MATTIE Academy, he/she must be an integral member of the learning community comprised of 
students, staff, and families. The Principal must support shared decision-making, promote 
collaborative leadership, and require accountability from all people in the school.
The Principal will be evaluated once yearly by the CEO, using clearly defined criteria and 
procedures established by the governing council. These criteria include commitment to MATTIE 
Academy’s mission and goals, a high level of professionalism, and a high level of 
accomplishment. The governing council will also specify the tools to be used in the 
evaluation process. Such tools may include written evaluations based on 
performance specified by MATTIE Academy curriculum. The interaction between 
administration and teaching staff, and administration and parents will constitute a significant 
criterion in evaluation of the Principal.
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12. Staffing (5 pages)

a. Staffing Model: 
Discuss the academic and non-academic staffing needs of the school from start-up 
through year five. Include all personnel along with the number and type of positions. 
Explain how the proposed staffing model aligns with the mission, vision and 
Instructional Program of the proposed school. Additionally, discuss how your staffing 
model ensures adequate instruction and services to special education and EL students.

Start-Up
Core academic team and core non-academic team will be in Year-1.

Years 2-5
Year-2 will add academic and non-academic resources based on the evaluations completed in 
Year-1; example, if an assessment regime indicates there is a need for additional resources in a 
specific area, such as gifted or special education, we will increase the designated resources in 
Year-2.

For Year-3, assess Year-2 test scores, and evaluate teachers, student, parent, and community 
input.  Based on these results, we will either increase or decrease academic resources.  Budget 
and need will determine our non-academic resources, supplement or attrition.

For Year-4, we will look for unexpected externalities, such as budget cuts, teacher lay-offs, staff 
changes, and increase in student enrollment.  We will look at how to make adjustments to 
accommodate the students in the classroom.

For Year-5, overall school-wide assessment to see how we are doing.  Create a strategic plan 
for the next 5 years.  We will involve all stakeholders in the assessment.

The academic team will support teachers in the instructional program in an effort to increase the 
academic achievement for all students.  The non-academic team will support the business 
needs (such as Human Resources, Attendance, Accounting, etc) and safety of the students, 
staff, and all the stakeholders to support the mission, vision and instructional program of 
MATTIE Academy.  This model ensures adequate instructional services as it supports the 
instructional model described in Section 2a Instructional Philosophy and 2b Core Academic 
Curriculum. 

School Personnel Positions / Numbers
1. Chief Executive Officer /1
2. Curriculum & Instruction Administrator /1
3. Principal /1
4. Assistant Principal / 2
5. Teachers /33
6. Counselors /2
7. Health Services Coordinator /1
8. Special Education Coordinator /1
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9. Staff Assistants /7
10. Instructional Assistants /5
11. Health Services Assistant /1
12. Admin Assistant /1
13. Technology Assistants /1
14. Clerk /2
15. Custodial Maintenance /3
16. Food Service /4
17. Business Management Services /Consultants

Business Management Services include the following functions: Human Resources, Finance & 
Accounting, Administration & Attendance, Risk Management & Compliance, Information 
Technology, Facilities Management & Safety, and Grant writing.

In addition to the Principal, there will be designated positions i.e. special education coordinator, 
curriculum administrator, assistant principals, counselors, and business management services
assigned as safety nets to oversee and monitor special education services and EL services to 
ensure compliance with Federal regulations.
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b. Recruitment and Selection of Teachers: 
Describe the criteria the proposed school will use to select teachers, and explain how the 
criteria align with your school's unique mission and vision. Discuss the schools planned 
mix of experienced and new teachers as well as any unique considerations needed to 
support the school design.

MATTIE Academy believes that the quality of the professional staff is an important factor in 
determining the quality of education offered in the school. It is the responsibility of the 
school administration to locate and recruit the best-qualified candidates to meet the school's 
educational needs. MATTIE Academy will retain or employ teaching staff who hold appropriate 
California teaching certificates, permits, or other documents issued by the California 
Commission on Teacher Credentialing.  These teachers will teach the “core” academic classes 
of mathematics, language arts, science, and history/social studies.  These teachers will be 
responsible for overseeing the students’ academic progress and for monitoring grading and 
matriculation decisions as specified in the school’s operational policies.

Staff selection shall be based on strong academic preparation, professional competence, 
intellectual rigor, emotional maturity, enthusiastic professional attitude, knowledge of 
instructional practices, and ability to contribute to the advancement of the school's 
educational goals. Among other factors, emphasis will be placed on the candidate's academic 
records and his/her previous relevant experience. Staff must demonstrate awareness that 
children have many different family circumstances and that they are willing and able to provide 
the educational support a diverse student population needs in school.

MATTIE Academy’s teaching staff members must fulfill their individual responsibilities and 
work in concert with the other members of the teaching team.

The hiring process has been divided into two different yet overlapping committees with 
the separate goals of recruiting qualified applicants and interviewing applicants.

The Recruitment Committee will be composed of Governing Council members and 
administrators. All applicants will submit a cover letter that states their qualifications and 
their educational philosophy (if applicable), as well as a resume and names of three 
references.

The Recruitment Committee as a whole will select from the pool of respondents a list 
of candidates who meet the minimum requirements. The Recruitment Committee may also 
recruit specific individuals who come to their attention and who possess experience or expertise 
considered especially valuable to the school.

The Interview Committee will be composed of the Principal and members of the Recruitment 
Committee.

The Interview Committee will call candidates and arrange for a first interview. Each candidate will 
be sent a copy of the Application form. The first interview will consist of conversation and a 
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question and answer exchange. General provisions of all contracts and benefits will be 
provided to the candidates. The Committee will use an interview score sheet for each 
candidate and follow a preset question format to ensure a standardized and fair process.

The Interview Committee will recommend its top choice to the Governing Council for approval 
at a meeting. The full interim Governing Council must approve and then offer a contract to the 
final candidate(s).

Upon selecting candidates for hiring, the Interview Committee will present its recommendations to 
the Governing Council for approval. The Governing Council will offer the approved candidate an 
employment contract.

A majority vote of the Governing Council shall be required to terminate the employment of any 
MATTIE Academy faculty or staff member.

MATTIE Academy is committed to hiring the individuals who are best qualified for the job 
without regard to race, sex, religion or handicap unrelated to the job.

c. Autonomy: 
How will you use staffing autonomy to create optimal learning-centered cultures for 
students? For Pilot School applicant teams, please attach a copy of your draft Elect-to-
Work Agreement that teachers will be required to sign.

We will have the opportunity to select competent, dedicated, nurturing staff throughout the state,
who have a familiarity with or willingness to be trained in the schools’ curriculum sequence and 
learning styles.  The staff also needs to demonstrate a willingness to work hard and to take 
responsibility and exercise leadership for the school as a whole.

Evaluation: 
Describe the evaluation process for teachers. For internal applicant teams only, please 
discuss how your proposed evaluation process connects to and/or furthers the 
recommendations of the District's Teacher Effectiveness Task Force.

The Principal shall have the right to observe and evaluate staff.  The purpose of the 
performance appraisal system is to promote greater accountability by leading to changes in 
professional practice that result in the continuous improvement of student achievement.  The 
assessment will include but need not to be limited to an analysis of student achievement based 
on student performance on standardized and other specific assessments, observation by the 
Principals in professional settings, and growth consistent with core professional expectations as 
documented by the teacher in a professional performance improvement program, and a self 
assessment.
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Evaluations will be both informal and formal.  Formal evaluation will be overseen by the Principal 
(who reports back to the Governing Council) and will be conducted twice a year. The Principal 
will spend at least half of the school day with the teacher in the class as a participant 
observer. Both teacher and Principal will write a brief summary of the observation period 
noting learning goals, activities, strengths, and a reflection on which teacher 
actions/attitudes might have enhanced the learning activities. These summaries will be 
completed and exchanged within one week of the observation, after which the teacher and 
Principal will meet to discuss them. Subsequent observations will build upon the objectives from 
each previous observation.

We believe teachers must be able to use information from students’ assessments as 
feedback on the effectiveness of particular instructional units or approaches. Both student and 
teacher assessments must serve as mirrors for both parties to gain useful information. Thus, part 
of the formal teacher evaluation will include a summary of student performance, a review of 
teaching methods, the identification of areas of curricular strength and weakness, and 
identification of staff development needs.
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FINANCES

The Finances section should provide an overview of the projected budget for the 
proposed school, including additional resources that may be needed. Note that all 
internal applicant teams will receive funding via the District's Transparent Budgeting 
process, which is based on student ADA, while independent charter schools will receive 
funding via the charter funding formulas. Please reference Appendix F for a brief 
overview of Transparent Budgeting.

13. Finances (3 pages)

a. Financial Sustainability: 
Discuss how your school will sustain its vision, mission and goals relying only on 
regular District funding or charter funding.

The MATTIE Academy of Change Board is committed to the following goals in its fiscal 
management:
1. To engage in advanced planning, carefully forecast anticipated financial needs, and seek out 
varied sources of revenue to meet those needs,
2. To maintain flexibility and business-mindedness during the year, applying funding where they 
are needed, even if other than planned—to withhold spending, if time and clarity show a 
planned expense is not essential,
3. To encourage a conservative spending ethic and approach to expenditure needs, being 
resource efficient with energy, and using available property and transportation services,
4. To prioritize dollars available for the greatest educational return and the greatest contributions 
to students and their educational program,
5. To find resources so students and teachers have the essential supplies they need to meet 
educational program goals,
6. To use budget projection methods that clarify quarterly and year-end expenditure needs,
7. To provide timely information to all staff related to budget and methods for requesting and 
managing money within the school,
8. To adopt careful procedures for accounting, reporting, business, purchasing and delivery, 
payroll, payment of vendors, and contractors, and all areas of fiscal management,
9. To hold a high standard for ourselves and others as regards conflict of interest, and 
impartiality in the awarding of contracts for good and services.

b. Additional Funding: 
To the extent that the implementation of your proposal requires additional resources 
beyond existing District or charter funding, please specify how the school plans to raise 
additional funds.
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The following are descriptions of planned fundraising activities that will be conducted:

� Foundation Grant Solicitations – Plans to solicit foundation grants in the areas of 
education, family, men, women, and healthy well-being.  Grant applications will be 
developed by the organization.

� Government Grant Solicitations – Plans to solicit federal, state, and local government for 
resources to support programs and activities.

� Mail Solicitations – Annually solicit to businesses, individuals, foundations and corporate 
entities to support mission statement.

� Email Solicitations – Plans to use email to solicit fund donations.

� Personal Solicitations – Plans to solicit fund donations through personal contact to support 
programs and activities.  The venue for such solicitations will be community events.

� Website Donations – Plans to solicit donations via a website, yet to be developed.  The 
website will inform and education the public on the mission, goals and objectives and will 
include a portal for making donations and applying for membership.

� Vehicle, Boat, Plane, or Similar Donations – While not a specifically planned solicitation 
activity, will accept such donations if the organization determines that its sale or direct use 
can provide a resource for the support of programs and activities.

� Phone Solicitations – While not a specifically planned solicitation activity, will use 
telephone solicitation methods if the organization determines that such activity can provide a 
resource for the support of programs and activities.

For Traditional, ESBMM, Pilot and Network Partner Schools Only

c. Autonomy:    NOT APPLICABLE
Discuss how your proposed school will use budgetary autonomy granted via 
Transparent Budgeting to ensure that expenses are aligned with the mission, vision, 
instructional program and goals of the school. Please outline your school's priorities 
from start-up through year 5.

d. Budget Development: 
Describe the process for developing the annual school budget, ensuring input from a 
broad cross-section of stakeholders.

The MATTIE Academy of Change Board recognizes that one of its primary responsibilities is to 
review and approve an annual budget, and to secure adequate funds to carry out the 
educational program.
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The Board will assure that the budget is prepared and presented early enough in each annual 
cycle to allow for discussion and research. The Board expects all its school members to do their
part to clarify both essential and wishful needs, providing back up materials. The annual school
budget process is an important charter school function and will serve as a means to 
communicate the school’s program.

The MATTIE Academy of Change will assign responsibility for administering the operating 
budget.  The assigned budget administrator and his/her designee(s) will be authorized to
implement the budget, subject to review by the Board, and will follow these provisions:

1. That all budget actions are consistent with California law, generally accepted 
accounting industry standards, and board policy,
2 That all expenditures of funds are made in accordance with the requirements of the 
State of California and adopted board policy,
3. That revenue from any Federal or State sources are implemented in accordance with 
any specific federal or state laws or requirements,
4. That financial reports are presented to the Board, so the Board is informed of current 
and future financial matters,
5. That all accounts are audited annually.

MATTIE Academy Charter School’s governing board will form an audit committee each fiscal 
year to oversee selection of an independent auditor and the completion of an annual audit of the 
school’s financial affairs.  The audit will verify the accuracy of the school’s financial statements, 
attendance and enrollment, accounting practices, and review the school’s internal controls.  The 
auditor will have. At a minimum, a CPA and educational institution audit experience and 
approved by the State Controller on its published list as an educational audit provider. To the 
extent required under applicable law, the audit scope will be expanded to include items and 
processes specified in applicable Office and Management Circulars.

The annual audit will be completed within four months of the close of the fiscal year and that a 
copy of the auditor’s findings will be forward to the District, the County of Superintendent of 
Schools, the State Controller, and to CDE. The Chief Executive Officer along with the audit 
committee, will review any audit exceptions or deficiencies and report to the Board of Directors 
with recommendations in how to resolve them. The Board will submit a report to the District 
describing how the exceptions and deficiencies have been or will be resolve to the satisfaction 
of the District along with an anticipated timeline for the same. 

The independent fiscal audit of the MATTIE Academy is a public record and will be provided to 
the public upon request.
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IMPLEMENTATION

14. Implementation (2 pages + attachments)

a. Implementation Plan: 
What elements of the school proposal will be implemented in the first year? How many 
years will it take to achieve the full scope of the proposal as written? Submit a timeline 
that outlines the rollout of all elements of the proposal from start-up through year 5. 
Attach Appendix G.

As identified in Appendix G, MATTIE Academy plans to implement this proposal in the first year.  
In years 2-5, assessments of academic and non-academic resources, based on the evaluations 
completed in a prior year, will determine how to make adjustments to accommodate the 
students in the classroom.

b. Waivers: For Internal Applicant Teams Only  NOT APPLICABLE
If an internal applicant team intends to alter any existing right of teachers provided 
under the Collective Bargaining Agreement (CBA) between LAUSD and UTLA, it must 
first secure a waiver of the Article and Section of the CBA that guarantees those rights. 
Typical examples of past plan elements that would require waivers are design team 
placement not according seniority, staff selection and extension of on-site obligation. 
Note that the inclusion of a plan element requiring a waiver does not guarantee that the 
waiver will be secured, as such waivers are negotiable.

All internal applicant teams are encouraged to review the CBA between LAUSO and 
UlLA as well as consult with the UlLA Chapter Chair at your school site for more 
information. You may also contact LAUSD's Staff Relations Department at 213.241.6056 
for additional support.

Identify what, if any, waivers from LAUSD Collective Bargaining Agreements are 
needed to support and ensure the successful implementation of your proposed school. 
Complete and attach the Waivers Request form to request waivers needed in the 2011-
2012 school year. The form will be available on the Public School Choice website in the 
coming weeks.
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APPENDIX A: Instructional Strategies & Timeline
Instructional Strategies

EXEMPLARY COMPUTER-ENHANCED SUPPORT
Computers have been in schools for a long time. While some teachers have integrated 
computers into the classroom successfully many others have not achieved that or have not 
used them at all. Technology assessment reports indicate that computers have often been used 
by teachers as a replacement for existing tools, such as books and chalkboards, or the only 
instructional medium to teach rather than an alternative medium through which different tasks 
might be performed and different objectives might be achieved. From this perspective, the 
insufficient computer-based applications drive the curriculum in the classroom.

However, in the designing alternative school systems, the vision of classroom instruction should 
be changed and computers should play an important role in this change process. It is our 
perception that computers have to be integrated into curriculum; namely, the curriculum 
should drive technology usage.

In MATTIE Academy, the computer technology will become a prominent part of the 
classroom; the teacher will no longer serve as the sole expert with absolute mastery and 
control of content knowledge and instructional procedures. Instead, with the help of the 
computer, learning will become more interactive with responsibility shared among teachers and 
students. The teachers no longer function solely as transmitters of content knowledge. Instead, 
they become facilitators of learning. Students play a more active role in their own learning.

Thinking differently from many other schools MATTIE Academy will look at the technology 
integration from a broader perspective and promote the use of computers in the classroom 
whenever and however it is appropriate and efficient. More specifically, through our 
exemplary computer integration we will achieve the following:

� Students in MATTIE Academy will use computers to design their own products. 
Schools have to generate creative people. Students in MATTIE Academy will use 
the capabilities of computers, such as word-processing, database, spreadsheets, 
presentation and graphic software, to create high quality homework and class work, so 
that they will be able to better accomplish tasks and express their ideas with different 
illustrations and demonstrations to teachers as well as their classmates

� Students in MATTIE Academy will explore instructional programs on their own.  In our 
opinion, a teacher should not be the only information source in the classroom.  Today 
there are many interactive computer software programs very well designed to teach the 
objectives that MATTIE Academy wants to teach.  Our students will use and explore 
appropriate instructional software programs in or out of the classroom to expand their 
knowledge and skills, and have a better grasp on the objectives in specific areas or 
topics.

� Teachers in MATTIE Academy will teach ideas or skills directly from computers. We 
consider the computer as an educational tool that should be used in the classroom 
whenever and wherever it fits in the curriculum. Appropriate teachers will use a 
computer’s unique features to combine different mediums, such as sound, animation, 
color picture, interactivity etc., in one environment so that they will create 
presentations that are visually appealing to students and capable of illustrating ideas, 
knowledge and skills from different perspectives.
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� Teachers in MATTIE Academy will employ computers to create an alternative 
teaching environment in the classrooms. A traditional classroom where a teacher 
gives lectures and students passively listen to the teacher is not responding to the need 
of modern and hi-tech society any more. Learning should be active and student-
centered, that is, students should actively take a part in the learning process and perform 
classroom activities by themselves rather than sitting and listening. Also, teachers 
should be mentoring and coaching students to direct and help them find and use 
information they need to gain necessary objectives. The computer is a unique tool that 
helps teachers’ design and implement student-centered applications that keep the 
students active in the learning process.

� Teachers in MATTIE Academy will tailor curriculum to students’ individual needs 
through computers. It is known that not all students in the same classroom are equal. 
For effective instruction teachers should generate different instructional approaches to 
different student groups. Using the unique features of computers, teachers in MATTIE 
Academy will design and implement individualized instructions that eliminate the 
personal differences among the students for quality instruction.

� Teachers in MATTIE Academy will use computers to create simulations of real life 
applications. Learning transfer is a critical issue in education. Most of the time students 
learn abstract knowledge in classroom and are not able to use it in the practical life. 
Our teachers will employ computers to design and use real life simulation programs that 
help students apply their knowledge and skills to deal with realistic problems

� Students in MATTIE Academy will develop critical or higher-order thinking skills 
using computers. The foundation of scientific information is critical thinking, which is 
collecting data about a problem, analyzing it, considering alternative solutions and 
applying the most effective solution. Computers are excellent tools to perform the 
aforementioned tasks to gain the higher-order thinking skill. Our students will learn 
and apply appropriate computational techniques to collect and analyze data to deal 
with problems, so that they will be able to produce scientific information.

PROJECT-BASED INSTRUCTION
Project-based learning is an instructional approach to engage students in sustained, 
cooperative investigation. Within its framework students collaborate, working together to make 
sense of what is going on. Additionally, project-based instruction emphasizes students' own 
artifact construction to represent what is being learned.

In project-based instruction, students pursue solutions to nontrivial problems by;
� Asking and refining questions
� Debating ideas
� Making predictions
� Designing plans and/or experiments 
� Collecting and analyzing data
� Drawing conclusions
� Communicating their ideas and findings to others
� Asking new questions
� Creating artifacts.
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Projects can serve as bridges between phenomena in the classroom and real-life 
experiences. Questions and answers that arise in daily enterprise are given value and are 
proven open to systematic inquiry. Three important features of project-based learning are 
those:

1. Project-based education requires active engagement of students' effort over an extended 
period of time.

2. Project-based learning also promotes links among subject matter disciplines 
and presents an expanded, rather than narrow, view of subject matter.

3. Projects are adaptable to different types of learners and learning situations

There are two essential components of projects:
� A driving question or problem that serves to organize and drive activities, which taken as 

a whole amount to a meaningful project.
� Culminating product(s) or multiple representations as a series of artifacts, personal 

communication, or consequential task that meaningfully addresses the driving 
question.

MATTIE Academy will facilitate project-based instruction in the classroom with:
� A "driving question" that is anchored in a real-world problem and ideally uses multiple 

content areas.
� Opportunities for students to make active investigations that enable them

to learn concepts, apply information, and represent their knowledge in a variety of 
ways.

� Collaboration among students, teachers, and others in the community so that 
knowledge can be shared and distributed between the members of the "learning 
community".

� The use of cognitive tools in learning environments that support students in the 
representation of their ideas: cognitive tools such as computer-based laboratories, 
hypermedia, graphing applications, and telecommunications.

CONTEXTUAL LEARNING (REAL-LIFE CONTEXT)
According to constructivist learning theory, learning occurs when students process new 
information or knowledge in such a way that it makes sense to them in their frame of reference. 
This approach to learning and teaching assumes that the mind naturally seeks meaning in 
context where the person is located and that makes sense and appears useful. In contextual 
learning students carry out activities and solve problems in a way that reflects the nature of 
such tasks in the real world.

Because knowledge is better transferred when it is embedded in a more general
understanding of its entire structure and contextualized into the content familiar to the learner, 
MATTIE Academy will rethink curriculum and instruction under the light of contextual learning.  
Whenever appropriate MATTIE Academy will modify traditional methods and disciplines to 
teach material in meaningful contexts. More specifically in designing real-life context in the 
classrooms:

� Artificial distinctions between actual applications and academic studies will be 
eliminated
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� Students will be provided with hands-on experiences in which they learn about and 
participate in workplaces

� New teaching strategies and instructional principles will be designed and implemented 
based on the notion that teacher is no longer the presenter of information and the 
textbook is not the only information sources in the classroom. The instructional 
principles can be articulated as follow (but not limited to those):
1. anchor all learning activities to a larger task,
2. support the learner in developing ownership of the task,
3. design an authentic task,
4. design the task to reflect the complexity of the environment the learner will face
5. support and challenge the learner's thinking,
6. encourage testing ideas against alternative views and alternative contexts, and
7. provide opportunity for reflection on the content learned and the learning 

process (Savery & Duffy, 1995).

DIRECT INSTRUCTION
Direct instruction, the classical teaching method, is based on the notion that learning can be 
facilitated through clear instructional presentations that rule out likely misinterpretations and 
facilitate generalizations. As a teaching strategy, it is a systematic and highly structured instructional 
process that focuses on teaching and practicing basic skills and knowledge to prepare 
students to advance to higher-order skills. Some key components of this process are scripted 
lesson plan that is evaluated and revised, curriculum designed to build new skills on previous 
learned ones and group sessions where teacher and students interact.

It is our empirical finding that through direct instruction, students learn and master information at 
the knowledge level, rather than the application level, in an extremely efficient and very cost-
effective manner. Under the light of this finding, FSA Middle School will adopt an effective 
direct instruction module to teach students introductory and fundamental skills and 
knowledge. More specifically, our one unit direct instruction module will involve the following 
activities:

� Motivating Learners: Gaining learners’ attention and maintaining that attention 
throughout the lesson.

� Informing Students of Objectives: Telling learners what they are about to learn.
� Helping Students Recall Prerequisites: Helping students retrieve memories that are 

necessary or helpful in achieving new objectives and make sense of new information 
to relate it to something they already know or something already experienced.

� Presenting Information and Examples: Stating, describing and explaining information 
that learners will be learning, presenting relevant examples.

� Providing Practice and Feedback: Giving learners adequate, relevant practice and 
corrective feedback.

� Summarizing Lesson: End lesson with some type of summary to bring closure to the 
lesson.
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APPENDIX B: Policies and Job Descriptions

Policies:
� Promotion
� Graduation
� Student Discipline

Job Descriptions
� Principal
� Assistant Principal
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Policy for Promotion

Middle School Core Academic Curriculum

6th Grade
English/Language Arts
Mathematics
History/Social-Science
Science
Physical Education
Health (1 semester)
Technology (1 semester)
2 Electives

7th Grade
English/Language Arts
Mathematics
History/Social-Science
Science (full year)
Physical Education
Health (1 Semester)
Technology (1 Semester)
2 Electives

8th Grade
English/Language Arts
Mathematics
History/Social-Science
Science
Physical Education
3 Electives
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Policy for Graduation

Credit Requirements
Students are required to earn 220 credits to earn a diploma at graduation.  All students must 
earn the following:

� 8 semesters of English
� 2 semesters of World History
� 2 semesters of U.S. History
� 1 semester of Economics
� 1 semester of U.S. Government
� 2 semesters of Physical Science 
� 2 semesters of Biological Science
� 2 semesters of Algebra
� 2 semesters of additional Math
� 1 semester of Health
� 4 semesters of Physical Education *
� 2 semesters of Visual & Performing Arts or Foreign Language
� 1 semester of Computer Application
� 14 semesters of Elective Credits

Each student will receive 5 credits per semester.
* If student passes Fitness test in 9th grade, he/she can opt out of physical education for 2 
years.

Other Graduation Requirements
All students must pass the California High School Exit Examination in Math and 
English/Language Arts.

All students must take and pass Algebra 1-2 (1 year course) or Algebra ABCD (2 year course).

Students must pass one semester of Computer Applications or meet the requirement through 
the “test-out” option.

All students must complete and log in 50 hours of community service.

All students must meet all requirements in order to participate in the Graduation Ceremony and 
to receive a diploma.



84

Student Discipline Policies

Our goal is to provide an atmosphere and learning environment that is safe, supportive and 
nurturing for each student.  All students have a right to learn while attending a safe school.  As 
such, discipline is a necessary part of school life and good discipline is based on an agreement 
between the school and parents about what is expected of our students.  

There are strict behavior expectations, which include no hitting, kicking, biting, scratching and/or 
fighting. Also, appropriate language must be used at all the times. Respect when speaking to 
teachers, students and any adult is mandatory.

The goals of our discipline policy are to:
� Promote self-discipline and proper regard for authority among students; 
� Encourage good behavior and respect for others; 
� Ensure students' standard of behavior is acceptable; 
� Regulate students' conduct

Acceptable Behavior Expectations

Students
A. How I Treat Others

I will:
� I will treat students and adults with respect and kindness.
� I will use words that are helpful, courteous and kind.
� I will treat all things that belong to other people with care.
� I will get help from an adult if someone tries to start a fight with me or a 

disagreement won’t end.  (If I am in a situation that could lead to 
violence or name-calling.)

I will not:
� I will not tease, call names, bully, or use profanity.
� I will never threaten to hurt anyone, even when joking around.
� I will not start fights.  I understand that fighting is NEVER acceptable.

B. How I Do My School Work
I will:
� I will make sure my homework and projects are neat, complete and 

turned in on time.
� I will respect school property by taking care of my books and 

classroom supplies, and by keeping the rooms and yards clean.
� I will come to school on time.  (Parents, this one depends on you also.)

I will not:
� I will not leave school before it’s over, except for a field trip or when I have 

written permission.
� Parent clarifications:
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o Homework is assigned Monday through Thursday.
o You must arrange prior approval from the office to remove your 

student from the classroom during school hours.
o Arriving at school “on time” is between 7:20 and 7:45 a.m.

C. How I Behave and What I Bring to School
I will:
� I will greet visitors in a friendly way.
� I will offer to help those who need it or request it.
� I will take pride in my appearance.  I will only wear clean school uniforms to 

school.
� I will eat only in the designated areas.

I will not:
� I will not bring weapons, drug/paraphernalia, or alcohol at any time. 
� I will not bring: beepers, cell phones, large amounts of money, jewelry, 

radios, electronic games, or trading cards to school.
� I will never bring any type of weapon to school – not a real weapon or a toy 

one.

Parents:
Expectations:  Respect, responsibility, safety, and quality will characterize all 

behavior, relationships, and work habits.  Parents and teachers will 
inform, teach, and reinforce the expectations to our students at home 
and in the classroom respectively.

Consequences: The teacher has primary responsibility for determining and 
implementing appropriate rewards and consequences for acceptable 
and unacceptable behavior.  Students who violate the acceptable 
behavior expectations are subject, but not limited to:
� Verbal warning
� Loss of privileges
� A notice to parents
� Conference with student/parent

The consequences listed above are not necessarily all inclusive.

No Violence:  Under no circumstances will violence on campus be tolerated: acts of 
intimidation, extortion, harassment or physical attacks on students, 
school personnel, or other authorized persons on campus will not be 
condoned or excused.  A student possessing any weapon, whether real 

or 
a toy, may be suspended and/or recommended for expulsion.

Not following the Acceptable Behavior Expectations  may require the School to administer 
appropriate consequences to help maintain a safe environment and to effectively discipline 
students.  
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To create a productive and safe learning environment for all learners, it is also important to have 
clear policies and consequences for any behavior that is not consistent with good citizenship or 
interferes with the creation of a positive and safe learning environment.  Students who do not 
direct adequate effort to learning or do not follow the rules must be disciplined.

Examples of inappropriate behavior include:
Not following directions
Rude talk
Fighting
Disobedience
Inappropriate touching
Littering
Teasing
Spitting
Smoking
Non Uniform Compliant

Each teacher will discuss the above behaviors together and agree upon appropriate 
consequences, which may differ slightly from class to class.  One consequence that can be 
administered by the teacher is an Office Referral.

OFFICE REFERRALS

It is at the discretion of the Teachers to refer a student to the office for administrative 
intervention.  If this happens, the student will be sent to the office with a referral.  Depending 
upon the specific circumstances surrounding the student’s behavior, a student may remain at 
the office for a short “time out” period, or may need to stay longer. The parent or guardian may 
be notified to immediately pick up the student and the student may remain in the office or 
benched until he/she is picked-up.  In school detentions may take place at the principal’s 
discretion.  After the third referral, the following actions may be taken:

1.  The student’s parent or guardian will be called and informed of the policy violations(s).
2.  A date will be set for the parent or guardian to come to school for a mandatory

conference and a   time set for their classroom sit-in time.
3. The student may not return to school until the parent or guardian comes for a conference 

and/or completes the required classroom sit-in time.  
4.  The fourth office referral can result in a suspension.
5.  Case Manager and probation officer may be involved.

SUSPENSION

ON CAMPUS SUSPENSION PROGRAM (OCS)

The M.A.T.T.I.E. Academy On Campus Suspension Program will be used in lieu of our 
students being suspended entirely from class and instruction.  This will provide students with the 
opportunity to attend school and complete class work while they are being disciplined.  The 
administrator will determine which students qualify for this alternative disciplinary program 
based on the nature of the incident and the policy violated.
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In addition to regular assignments, On Campus Suspended students will receive instruction in 
conflict resolution, anger management, and group counseling.

Instructional packets will be assembled by the primary teacher based on subject and grade 
level.  Packets will include work that covers the number of days suspended.

On Campus Suspended students will have nutrition from 9:00 – 9:15 a.m.,    and lunch from 
12:05 p.m. – 12:35 p.m.

*Teachers may suspend a student from class for one (1) day only.

IN-HOUSE SUSPENSION 
Students who have violated the discipline policy and require multiple day suspensions will be 
sent to be sent to another site as an alternative to home suspension.  Zero tolerance violations
will be referred to expulsion committee for review.   

Reasons for Suspension and Expulsion

Category III
Students may be recommended for suspension and/or expulsion when any of the following 
occur at any time, including, but not limited to, while on school grounds; while going to or 
coming from school; during the lunch period, whether on or off the campus, or during, or while 
going to or coming from, a school-sponsored activity:

� Caused, attempted to cause, or threatened to cause physical injury to another person
� Willfully used force or violence upon the person of another.
� Possessed, sold, or otherwise furnished any firearm, knife, explosive, or other dangerous 

object, unless, in the case of possession of any object of this type, the pupil had obtained 
written permission to possess the item from a certificated school employee, which is 
concurred in by the Director or the designee of the Director.

� Unlawfully possessed, used, sold, or otherwise furnished, or been under the influence of, 
any controlled substance listed in Chapter 2 of Division 10 of the Health and Safety Code, 
an alcoholic beverage, or an intoxicant of any kind.

� Unlawfully offered, arranged, or negotiated to sell any controlled substance, alcoholic 
beverage, or intoxicant or otherwise furnished to any person another liquid, substance, or 
material represented as a controlled substance, alcoholic beverage, or intoxicant.

� Committed or attempted to commit robbery or extortion.
� Caused or attempted to cause damage to school property or private property.
� Stole or attempted to steal school property or private property. 
� Possessed or used tobacco, or any products containing tobacco or nicotine products 

including, but not limited to, cigarettes, cigars, miniature cigars, clove cigarettes, smokeless 
tobacco, snuff, chew packets, and betel.  However, this section does not prohibit use or 
possession by a pupil of his or her own prescription products. .

� Committed an obscene act or engaged in habitual profanity or vulgarity.
� Possessed or unlawfully offered, arranged, or negotiated to sell any drug paraphernalia as 

defined in Section 1104.5 of the Health and Safety Code
� Disrupted school activities or otherwise willfully defied the valid authority of school personnel 

engaged in the performance of their duties.
� Knowingly received stolen school property or private property.
� Possessed an imitation firearm.
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� Committed or attempted to commit a sexual assault or committed a sexual battery.
� Harassed, threatened, or intimidated a pupil who is a complaining witness or a witness in a 

school disciplinary proceeding for the purpose of either preventing that pupil from being a 
witness or retaliating against that pupil for being a witness, or both.

� Unlawfully offered, arranged to sell, negotiated to sell, or the selling of prescription drug.
� Engaged in, or attempted to engage in, hazing as defined in Section 32050.
� Aided or abetted the infliction or attempted infliction of physical injury to another person 

(suspension only).

48900.2 Committed sexual harassment (grades 6-12)

48900.3 Caused, attempted to cause, threatened to cause, or participated in the act of hate 
violence (grades 6-12)

48900.4 Engaged in harassment, threats, or intimidation directed against school district 
personnel or pupils (grades 6-12)

48900.7 Made terrorist threats against school officials, school property or both.

Category II
Students will be recommended for suspension and expulsion when any of the following occur at 
school or at a school activity off-campus; unless the school administrator determines that the 
expulsion is inappropriate: 

� Causing serious physical injury to another person, except in self-defense.
� Possession of any knife or other dangerous object of no reasonable use to the pupil.
� Unlawful possession of any controlled substance, except for the first offense of less than an 

ounce of marijuana.
� Robbery or extortion.
� Assault or battery (as defined in Penal Code sections 240 and 242) upon any school 

employee.

Category I
It is a federal mandate that a school expel, for a period of not less than one year (except on a 
case-by-case basis), any student who is determined to have brought a firearm to school.  In 
addition, students will immediately be suspended and recommended for expulsion when any of 
the following occur at the school or at a school activity off campus:

� Possessing, selling, or furnishing a firearm.
� Brandishing a knife at another person.
� Unlawfully selling a controlled substance.
� Committing or attempting to commit a sexual assault or committing a sexual battery (as 

defined in Section 48900[n]).
� Possession of an explosive (as defined in section 921 of Title 18 of the U.S. Code).
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CLASSROOM FORMAL OBSERVATION TIME

After an office referral, the student’s parent or guardian may be required to come to school and 
sit in the classroom with the student.  They must do this for a minimum of one hour.  Depending 
upon the severity of the student’s behavior, a longer period of time may be required.  If for some 
reason the parent or guardian is not cooperative with this process, then the student may be 
suspended at home and may then be considered for expulsion.  

STUDENT SUPPORT TEAM

The Student Support Team may consist of the following members:
Parent or guardian of student referred
The teacher of student referred
An Administrator
Counselor, psychologist, or specialist
Student (when appropriate)

This team will be responsible for the following actions:  
Develop a “Support Plan”
Meet one month following first meeting to check progress of Support Plan 
Make any necessary changes to Support Plan to ensure greater success
Document all meetings, discussions and progress of the student

A Support Plan may assist by developing the following:
Summary of demonstrated behaviors by student that necessitates this degree of 
support;
Summary of any actions already taken by teacher, parent, or other staff to address the 
needs of the student;
Description of new actions to be taken in order to address the specific situation;
One-page agreement to be agreed upon and signed by all concerned parties.

Some possible support actions are:
Daily, weekly, or monthly contract
Restriction from before or after school activities
Family and/or student counseling
Half day schedule 
Journaling

IMPLEMENTATION

Fair and consistent judgment and decision-making by all staff is crucial to the enforcement of 
the discipline policy.  Therefore, all staff will be evaluated regularly in relation to their roles in the 
implementation of the discipline policy.

PARENT SUPPORT
Parents and home life are an important influence in shaping the character and attitudes of 
students.  There are many ways that parents can work with the school to improve behavior, both 
at home and school.  Some tips that might be helpful include:
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Modeling and teaching good manners at home.  Examples include: using polite and courteous 
language—saying please and thank you; not interrupting people while they are speaking and 
saying excuse me if it is absolutely necessary; walking over to people to ask them a question 
rather than calling from the other side of the house (this behavior is very disruptive in the 
classroom);

Talking to your students/ about behavior reports and providing an incentive for their success.  (A 
hug, or special time together for example.)

Seriously addressing problem behaviors that are reported by the school.  Consider removing 
telephone, video game, television and other privileges from students after experiencing school 
problems.  These actions will demonstrate your support for the school and discourage the 
problem behaviors from recurring.

Take time to discuss the importance of discipline with your student/students regularly.  Become 
more disciplined in a challenge area for yourself, (i.e. dieting, exercising, speaking a second 
language.) and talk about your progress/challenges with your students.

Support the school’s policy in discussions with your student.  If you are frustrated and 
demonstrate disrespect for the school’s policies, it is likely that your students will too.

Take time to talk with students regularly.  A student who can effectively communicate his/her 
needs and issues is less likely to try to communicate through physical force. 

Consider the possible impact of television and movies that you and your students watch; 
consider alternative activities like playing cards, reading, or working together on a puzzle.

c) Adhering to the school’s uniform policy

OUT OF UNIFORM NOTICES
Parents will receive “Out of Uniform” notices if the student is not adhering to the uniform policy.  
The notice should be returned to the school with the parent’s signature.

PENALTY FOR NON-COMPLIANCE 
On the third notice for non-compliance in one school year, a School representative will initiate a 
telephone conference with the student’s parent.  The goal of the conference will be to resolve 
the issue of uniform non-compliance. 

On the fourth non-compliance notice in one school year, the student will be sent home and not 
allowed to return until a formal conference takes place between the student, parent, and an 
administrator.

Three or more non-compliance notices constitute an unsatisfactory on the uniform section of the 
Family Evaluation.



91

Job Descriptions

TITLE: Chief Executive Officer (CEO)
REPORTS TO: Board of Directors

General Duties:  The job of the CEO shall be to oversee the administrative, managerial,
and operational oversight of the school by ensuring the smooth and efficient execution of 
the school and its purposes and goals.

SPECIFIC DUTIES:
Responsibilities

� Manage and empower staff. Build an organizational culture that attracts, sustains 
and motivates a diverse staff of top quality people devoted to the mission. 

� Oversee the development of sound human resource practices, including the 
recruitment of new staff and regular performance evaluations. 

� Motivate and inspire the network of advisors and volunteers. Stay abreast of 
relevant needs and ensure that organization is responding appropriately. 

� Lead the development of strategic and operational plans, in collaboration with the 
management team and the board. Execute these plans and monitor their 
progress. Advance the school’s mission and direction. 

� Direct the preparation of the annual budget and ensure that the organization 
operates within budget guidelines. 

� Maintain sound financial practices and oversee legal compliance. 
� Working with staff and board of directors, raise funds necessary to carry out the 

mission and to grow the school. 
� Oversee the development and implementation of the annual fundraising plan for 

the school. 
� Engage directly in donor cultivation and solicitation. 
� Act as a public spokesperson for the school and direct the communication efforts to 

State governing authorities and other audiences, including students, parents, teachers, 
and school administrators, City, State, Federal government, as well as the 
private/business sector. 

� Strengthen the engagement of the Board of Directors in both fundraising and 
program development. 

� Serve as the liaison between board and staff and guide board development. 
Qualifications

� A professional background comprised of credentials and experiences that will validate
his/her stated understanding of charter schools;. 

� A firm grasp of the principles and practices involved in effective and inclusive 
leadership and management. Specifically, an inspiring leadership style that 
engages the support and talents of the staff, leads by example, and encourages 
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creativity and productive, high-quality work. 
� Significant administrative experience at a senior management level with evidence of

performance under tight budget constraints a plus;
� Proven experience in preparing an annual budget and in financial and operations 

management. 
� Demonstrated experience in raising funds annually from institutional donors, 

foundations and major donors. 
� A superb ability to chart strategic directions that result in clear operational goals. 
� Experience working directly with a Board of Trustees, the ability to anticipate Trustee

expectations, and an intuitive understanding of the CEO/Board relationship
� Excellent written and oral communication skills. Ability to articulate the vision and 

mission of the school. 
� Superb grassroots skills, including the ability to convey ideas and positions to numerous

audiences including principals, community groups, teachers, students, and particularly
parents

Desired characteristics
� Believes in and utilizes a collaborative style of leadership and management with 

board and staff respectively. 
� Ability to be both strategic and analytical. 
� An innovative thinker, able to generate creative ideas and also receptive to new 

ideas. 
� Understands key issues. 
� Passionate about social change. 
� Build credibility and multi-cultural sensitivity. 
� Entrepreneurial, with openness to working with the government and private sector. 

Participate at committee meetings.

Bachelor’s Degree is required. Master’s Degree is preferred..
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TITLE: Principal
REPORTS TO: Chief Executive Officer (CEO)

General Duties:  The principal will be responsible for the Educational Program of the 
school. Principal will be responsible for working closely with the CEO in selection of 
teachers and instructional and support staff.  The principal will plan, implement, and 
direct the operational procedures for evaluating program effectiveness.

.Specific Duties:
� · Plans, designs, and conducts follow-through strategies pertaining to curriculum 

development, and the implementation of instructional programs and activities designed 
to meet the needs of students and the educational community within the school 
attendance area.

� · Plans, develops, organizes, and administers support systems which provide optimal 
educational opportunities for students in grades 6-12.

� · Works closely with the staff and appropriate advisory groups in assessing the school’s 
educational programs and site facility needs, and develops short-term and long-range 
planning strategies fro creating an optimal educational program.

� · Coordinates a master calendar of programs and activities to achieve the determined 
goals and objectives.

� · Plans, develops, organizes, and administers a variety of support systems that aid in 
allowing the student population to achieve at their maximum potential.

� · Confers, consults with, and advises District, public and private agency personnel, and 
parents concerning student educational and behavior problems, school safety issued, 
and determines alternative problem solutions.

� · Manages, supervises, observes, and assesses site personnel performance, and 
provides counsel and assistance as required.

� · Assists site personnel in resolving rights disputes which may include the conduct of 
formal hearing proceedings.

Qualifications
� Must have at least five years middle/high school experience.
� Hold a masters degree in Educational Administration
� Completed California School Leadership Academy (CSLA).
� Must have passed CBEST

Desired knowledge & characteristics
� Principals, techniques, strategies, goals, and objectives of public education at the 

secondary level;
� Philosophical, economic, and legal aspects of public education;
� Procedures, methods, and trends of organization and management of a comprehensive 

secondary school;
� Curriculum development strategies, instructional delivery systems, and program 

evaluation processes;
� Evaluation techniques for determining program activity and personnel effectiveness;
� Human relations and conflict resolution strategies and team building principles 

and techniques.
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� Communicate effectively in oral and written form;
� Established and maintain effective organizational, public, and community 

relationships.

COMPENSATION
Competitive and commensurate with experience
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at
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 D
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l b
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 D
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l D
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 c
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 c
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l b
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l c

on
tra

ct
 te

ch
no

lo
gy

-I 
to

uc
h 

to
 im

pl
em

en
t R

ev
ie

w
 3

60
 p

ro
gr

am
 to

 
m

on
ito

r b
eh

av
io

r. 
A

n 
IE

P
 m

ee
tin

g 
w

ill
 b

e 
sc

he
du

le
d 

fo
r s

tu
de

nt
s 

w
ho

 re
qu

ire
 a

 B
eh

av
io

ra
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APPENDIX E: Other Support Documents

� Biographies of Applicant Team Members
� Letters
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Biographies of Applicant Team Members

BIOGRAPHY 
Dr. Denice C. Price

Dr. Denice Price, California native and graduate of UCLA is a professional educator and 
pledges to the highest principles of education and instruction. She earned a Masters in 
Counseling and Doctorate in Educational Administration.  She has been recognized for her work 
with culturally and linguistically diverse “at-risk” students.  She has presented workshops at the 
California Achieving Schools Conferences on” Parental Involvement in Schools” in Burlingame 
California and the National Association for Educational Equity Conferences on” Creating 
Connections for Children” in Miami, Florida. 

Dr. Price is also the founder and developer of the MATTIE ( Multi-cultural, Achievement,  
Technology, Teaching & Innovative  Experiences) Academy Charter School designed to 
increase academic  performance of  challenged high school students.  Dr. Price has served as a 
teacher   in elementary, secondary and graduate level and worked as Assistant Professor at 
California State University Long Beach and Dominguez Hills.  She has worked as a high school 
counselor   and elementary principal in large urban low performing school districts. During her 
tenure as principal, test scores and students’ academic performance increased significantly 
under her leadership. She has published an article entitled, “Do the Right Thing”,  Educational 
Leadership Magazine, Association of California School Administrators (ACSA).Article describes 
the  effective strategies , programs implemented and educational risks taken to  improve the 
instructional program at Foster Elementary school in Compton, California. She believes   that 
ALL STUDENTS CAN LEARN and that effective leaders must take risks in order to make 
changes. Dr. Price has taken many risks, fought many battles and used her belief system to “do 
the right thing” to improve education for all students. 

Among her accomplishments include:  selected by Turning Point Magazine as a” Living Legend 
in Black History” in the Educational Category. 100 Black Men award as  the Most Outstanding 
Sponsor of Young Black Scholars in Southern California.   Dr. Price established a scholarship at 
Long Beach City College in honor of her Mother , Ruth who was an educator  and advocate for 
children.

Her tenacity in directing students and teachers to strive for excellence led   Delaine Easton, 
former State (CA) Superintendent of Instruction to visit her school and label it a model for the 
others in the school district. Price’s motto is “ On Time,..On Task.., and On a Mission.”
Dr. Price serves  the community of Carson as Commissioner of  the City Wide Advisory 
Commission .   Dr Price is currently the Executive Education Committee Chair for the NAACP 
Carson/ Torrance Branch and the newly elected 2nd Vice Chair and Education and Training 
committee Chairperson for the National Congress of Black Women, Inc., South Bay Chapter.
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BIOGRAPHY
Dr. Greta D. Price

Dr. Greta D. Price is a native of Long Beach California and an a alumnae of  UCLA. She has 
earned a M.S. in Educational Administration and Ed.D. in Educational Leadership   Dr. Greta 
Price comes from a family of educators and has a passion for education and working with the 
Youth of all ages.  She has taught grades K-12, community college and served as elementary 
principal.  She is committed to academic excellence, sets high standards for her students and 
lets them know that “Failure is not an option.” 

Dr. Price is supportive and provides encouragement   to her students in every aspect including 
athletics, academics as well as encourages them to help others and to have a strong belief in 
God.  She actively participates in church youth groups and serves faithfully as a Sunday School 
teacher for the New Hope Church of Christ Holiness, USA. Dr. Price also currently serves on 
the  Board of Directors of the Christ Missionary &Industrial College (CM&I) Church of Christ 
Holiness, USA (COCHUSA) in Jackson, Mississippi. 

Dr. Price was elected to represent the nations Middle schools by the National Council Teachers 
of English (NCTE) as a member of the Executive Committee on NCTE.  While serving in this 
capacity she assisted in producing the first-ever National Standards Document of middle school 
English teachers.

She” walks the walk and talks the talk”, as stated in John 6:28 ”What shall we do that we might 
work the works of God?”  This is demonstrated by her accomplishments which include: 
organized and implemented the first community based service learning program in the Long 
Beach Unified School.  Provided leadership in parent education programs, developed an 
innovative conflict resolution program for parents and students. She also worked as Director of 
Staff Development in the Inglewood Unified School District.  She implemented an Adult College 
re-entry program at Compton Community College; organized Symposium on Prevention through 
Education, for Teens, Child abuse and Domestic Violence.

Dr. Price is Vice President of United Christian Women’s Ministries UCWM Western Diocese 
COCHUSA, a member of Association of California School Administrators (ACSA), California 
Teachers Association of English (CTAE), National Council, Teachers of English (NCTE) and 
Commissioner and Chair of Women’s Issues Commission , City of Carson,  Newly elected as 
Chaplin, and Chair of Youth Committee of National Congress of Black Women, Inc.,( NCBW) 
South Bay Chapter.
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BIOGRAPHY
Dr. Aldina Washington

Author, Speaker, Consultant.  Author of several non-profit programs and books EASY GRANT 
WRITING: 7 Steps In Developing Fundable Programs For Your Community and The Secret of 
Successful Public, Non-Profit Agencies or Faith-Based Ministries and several written programs.  
Speaker and Trainer at seminars that equip organizations with a desire to go to the next level in 
seeking seed, sustainability funding, and require technical assistance and/or coaching in the 
development process of the idea/concept.  Consultant specializing in Capacity Building and 
Programmatic Development for non-profits, faith-based ministries, and community-based 
organizations.  Dr. Aldina is an experienced non-profit founder and has served on several 
Boards in an advisory capacity.  Received an Honorary Doctorate from Elbon-Solutions College 
of Ministry and Master's Degree from Keller Graduate School of Management.  She is a 
Member, Delta Sigma Theta Sorority, Incorporated, Long Beach Alumnae Chapter.

SPECIALIZE:
Consultations, Program Development, Business Plan, Strategic Plan, Marketing Plan, 
Fundraising Plan, and Grant Writing.

Since receiving her Masters Business Administration degree from Keller Graduate School of 
Management with a focus in Finance, Human Resources, Operations, and Project Management 
and a graduate with a Bachelors of Arts degree in Organizational Management from Southern 
California College, she has contributed to community programs using her skills, knowledge, and 
abilities in business administration, non-profit development, and grant writing focusing on their 
passion and life work by being more efficient and effective in an increasingly challenging 
environment.

Founder of Thirst 4 Knowledge; this business has four major components: business structure 
and infrastructure, governance and compliance, program development, financial management 
and budgets.

Thirst 4 Knowledge service model is simple: MOTIVATE…INSPIRE…LEAD…SUCCEED!

Thirst 4 Knowledge helps our clients become more focused and strategic in their charitable 
offerings. We advocate professional development and involvement to increase their knowledge 
of community issues and non-profit culture. Clients experience increased quality and quantity; 
thus, seeing philanthropy and non-profit work as a more significant part of their identity.

Dr. Aldina’s unique understanding of the challenges faced by non-profits and faith-based 
ministries is based on opportunities to engage directly with the organization and establish long-
term relationships.  Dr. Aldina states, “I love what I do and believe I make a difference.”
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BIOGRAPHY
HARVETTA KASHKA

Harvetta Kashka is an alumna of Rockhurst University in Kansas City, MO.  She has earned her 
Bachelor of Science degree in Business Administration and Certification in Project 
Management.  Ms. Kashka is a business management professional with over 30 years 
experience encompassing various aspects of business operations: Project Management and 
Strategic Planning, Customer Relations and Client Interface, System and Business Analysis, 
Financial and Tax Accounting, and Disaster Recovery Planning.

Ms. Kashka is considered an expert in developing and managing project budgets and resource 
allocations.  As a Senior Project Manager and Consultant, she has worked in the following 
industries; Federal Government, Telecommunications, Gas Energy, Grocery Retail, and 
Financial Services (Banking, Insurance, and Securities).  She has extensive experience 
managing client relations, customer satisfaction, vendor contracts, and service agreements.  
She has been a Consultant to Senior Managers for strategic planning, project proposals and 
status reporting.

Ms. Kashka’s skill sets includes excellent analytical and decision making skills; organizational, 
planning, and problem solving skills; interpersonal and team building skills; and extensive 
knowledge of Microsoft Office, MS-Project, QuickBooks, and many other office related software.

Ms. Kashka served as Treasurer and CFO for the BDPA Education Technology Foundation for 
7 years.  She also served 4 years as the National Finance Director for the National BDPA IT 
Thought Leaders.  Previous organizational memberships included the National Association of 
Female Executives, Project Managers Association, and the NAACP.  Her involvement in past 
community activities included Junior Achievement Advisor, United Way Advisory Council, and 
the Urban League of Los Angeles.  Ms. Kashka was highlighted in the Two Thousand Notable 
American Women, Eighth Edition publication.
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Erik McKee, Principal:   a USC graduate with a B.S in Public Administration and M.S. in 
Counseling and Educational Administration.  He is a positive African-American role model from 
the targeted school community.  He has experience working with at-risk students in low 
performing school districts.  Mr. McKee has served as Assistant Principal in the Long Beach 
Unified School District and other large urban school districts in both Southern and Northern 
California.  As an Assistant Principal, he received recognition for implementing an 
attendance/tardy policy that reduced truancies and tardiness.  He has worked as a Middle 
School Principal; and under his leadership the school embraced the High Performance Site-
Based Management Model, a collaborative with USC and the Haynes Foundation and Los 
Angeles County of Education.  He also worked as a Principal in Inglewood Community Adult 
School where he successfully led the self-study in WASC accreditation, conducted the strategic 
plan meetings, and provided extensive input to the committee report.  He coordinated the self-
study evaluation to assess the school’s educational programs to develop a plan to align ongoing 
improvement of the school’s program with WASC high quality criteria.  He was featured in 
Education Week, December, 1995 for his accomplishments.

Naomi Ferns, Board of Directors:  Dr. Ferns is a former teacher, counselor, and school 
psychologist and director of Secondary Education.  She has supervised principals in both 
elementary and secondary schools.

Mary Zavala, Bilingual Consultant:  Ms. Zavala is a thirty-five year educator in Los Angeles 
County public schools system and a faculty member for Cal State Teach on effective teaching 
strategies.  She has taught grades 3 through 6, Adult ESL, and has presented at many 
workshops and conferences on bilingual education.  

Arlene Allen, Special Education/Counselor: Ms. Allen has been a teacher for over thirty 
years, has worked in LAUSD and LBUSD, and is certificated in special education.  She has also 
served 15 years as a counselor in middle school and high school. 

Blanche Cook, Special Education Consultant: Dr. Cook has been a pro-active educator for 
over 25 years. The motto that drives her passion throughout her public education career was: “A 
mind is a terrible thing to waste.” As a public school teacher in special education she taught 
students at the secondary level with high expectations and with rigor. She wrote grants for 
computers for the Special Education Department and developed an on campus and community 
work program for students with special needs. Many of her students were exited out of special 
education and were placed in general education. Some of the students in her classes went on to 
college or were hired to work for the city government or for private businesses. 

Dr. Cook’s educational background includes a Bachelor’s degree in Liberal Studies, a Master’s 
degree in Public Administration, Doctoral degree in Educational Leadership, and Special 
Education teaching credentials as well as her Administrative credential from state universities in 
Southern California. 

Donna Thomas, Parent Community Liaison:   Ms. Thomas has over 20 years of experience 
in the CSU System as a major advisor to undergraduate students, has over 5 years experience 
as a Director of her own family child care, has hosted foreign exchange students, and she has 
served as room parent, school site council member and representative on LBUSD Parent 
Superintendent’s Forum.
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Eugene S. Ruffin – Chief Executive Officer, Ed Futures: Mr. Ruffin began his professional 
career as a marketing representative for International Business Machines in 1963. He retired in 
1988 as Ericsson CEO of Italian and Brazilian Operations/Corporate Vice President of North 
America.  In 1992 Mr. Ruffin focused on the education crisis, specifically the performance of 
public education in underserved communities. In 1994, Mr. Ruffin co-founded School Futures 
Research and American Education Reform developing and operating several charter schools 
while developing and supporting education reform legislation

Roger Branch, Board of Directors: Mr. Branch retired from the US Post office after 32 years 
as an Accounting Technician.  He serves as a volunteer in public schools, Local District #8, 
LAUSD from 1990 to the present. Mr. Branch is a board member of the Carson Harbor Village
Homeowners Association.  He was a Coach for 24 years with the City Park of Carson.

Bishop Emery Lindsay:  graduate of Central Baptist Theological Seminary has served as a 
pastor for the Church of Christ (Holiness) USA for over 35 years.  He was elected President of 
the Sunday School and HYPU Congress in 1980.  Bishop Lindsay has emphasized as his 
theme, “excellence in performance and service for Christ”.

Monique May served as a Counselor for the MATTIE Academy Charter School where she 
provided counseling assistance to at-risk and special education students and worked with 
parents/teachers in setting up IEPs. Previously, she held a number of different substitute 
teaching positions for various schools around the area and within elementary, middle and high 
schools including a “probation camp” school. For six years, Ms. May served as Kindergarten 
and First Grade Teacher for the Stephen C. Foster Elementary School, where she taught Math, 
Language, Arts, Social Studies, Science and Visual / Performing Arts. In addition, she served on 
the curriculum committee and assisted the administrating in testing coordination and grant 
writing. you are committed to student success and utilize Open Court, California Literature 
Project Strategies and the Rigby Reading Program.  Her education includes a B.A in Liberal 
Studies at California State University Long Beach, Teacher Credential Requirements at 
California State University Dominquez Hills, and Masters in School Counseling and Pupil 
Personnel Credential from National University-Costa Mesa.

Tammie Wilson was Assistant Principal and Learning Community Manager with the Alternative 
Education Program for Atlanta Public Schools (2years). My job responsibility in all of my 
leadership positions required me to collaborate with appropriate stake holders to develop and 
implement specific programs and/or curriculum.  A CSUDH graduate, she holds a B.A. in Liberal 
Studies, a MPA in Public Administration, and a M.Ed. in Educational Administration.  Her ability 
to effectively plan, develop, implement and direct public programs, to establish maintain 
effective working relationships with staff , county office , school district personnel, business 
community and other related individuals; and to participate with all service area unites to 
promote interdepartmental cooperation efficiency; to facilitate change in others by utilizing 
effective communication

Dr. Michael Luther has been a practicing orthodontist in the Los Angeles area for the past 25 
years.  After receiving a degree in dental surgery at Howard University, Dr. Luther attended the 
John Hopkins University and received a Master of Public Health Degree.  Dr. Luther has been 
involved in the financial community as co-founder of “Funding Your Dream”, a non-profit, 
organized to help inner city businesses obtain start up funding.  Dr. Luther was a founding 
Board member of Kline Hawkins Inc., a venture capital fund with $350 million under 
management.  Dr. Luther serves as a mentor and advisor to youth in the Kappa Alpha Psi 
Fraternity, with emphasis on college prep and career choices.
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Dr. William Keith has worked over 37 years as a medical physician at various hospitals and 
institutions throughout the country, such as Martin Luther King Jr. Hospital, Medical Director of 
Physician Integrated Health Network, Clinical Assistant Professor of Medicine, attending 
Physician in the Dermatology Clinic at Charles Drew Medical School.  His practice is limited to 
dermatology specializing in general medical dermatology, cosmetic dermatological surgery, 
occupation related skin diseases and dermatological medical/legal evaluations.  Dr. Keith is an 
active supporter of the youth, and has participated in school career days for over 20 years.  He 
is truly dedicated to improving the quality of instruction for the students in the inner city.
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Letters from the Community and Partners
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APPENDIX F: Budget

MATTIE Academy of Change financial plan includes the following worksheets:

� Assumption Worksheet
� Planning Budget
� 5000 Series Breakdown
� Salary Worksheet
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APPENDIX H: Signed Assurances Form
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ASSURANCES FORM

Please check the school model that you have selected for your proposal:

 Traditional     Pilot     Network Partner  ESBMM

� Independent Charter  Affiliated Charter

Name of School MATTIE ACADEMY OF CHANGE
Name of Applicant Group/Applicant Team MATTIE Academy of Change
Lead Applicant Dr. Denice Price

Title of Lead Applicant Chief Executive Officer

Mailing Address 17710 Sycamore St., Carson, CA 90742

Phone Number   562-234-7382     Fax Number 310-635-6766

Email Address denicecp@aol.com

Website (if available) 

By signing this Assurance Form, you agree that you will comply with and/or provide 
supporting information for the following assurances:

1.   Assurance that an Applicant Organization/Applicant Team is NOT a For-Profit Entity
Please check one of the following statements.

  The Applicant Organization/Applicant Team listed above is comprised of a FOR-PROFIT
ENTITY. 

�   The Applicant Organization/Applicant Team listed above is a NOT-FOR-PROFIT entity.  
Documentation and certification of not-for-profit status (e.g. 501c3 form) must accompany 
this proposal.

  The Applicant Organization/Applicant Team listed above is ONLY comprised of LAUSD 
internal employees, departments, etc. (e.g. teacher teams, local districts).

  The Applicant Organization/Applicant Team listed above is comprised of LAUSD internal 
employees, departments, etc (e.g. teacher teams, local districts) IN PARTNERSHIP 
WITH ONE OR MORE NOT-FOR-PROFIT ENTITIES.  Documentation and certification 
of not-for-profit status (e.g. 501c3 form) must accompany this proposal.

2. Assurance that an Applicant Organization is Solvent
(For External Organizations Only)  Assurance that a Not-For-Profit Applicant will provide 
documentation that demonstrates its solvency.

3. Assurance of Enrollment Composition Compliance
The Applicant Group/Applicant Team agrees that the student composition at a new or 
underperforming school will be reflective of the student composition at the schools it is 
intended to relieve (in terms of demographics, including but not limited to race/ethnicity, 
gender, socio-economic status, English Learners, Standard English Learners, students with 
disabilities, foster care placement), with ongoing review mechanisms in place to ensure 
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retention and student composition at each school continues to reflect that of the overall 
school community.

4.   Assurance to Sign Separate “Service Plan for Students with Disabilities Assurances”.
In accordance with the Individuals with Disabilities Education Act and Section 504 of the 
Rehabilitation Act of 1973, the Applicant Group/Applicant Team listed above agrees to sign 
the Assurance Form entitled "Public School Choice Service Plan for Students with 
Disabilities" included with this RFP.  Signing the Service Plan for Students with Disabilities 
Assurance Form assures that the awarded PSC school will abide by the conditions and 
requirements of the Chanda Smith Modified Consent Decree that includes: using the 
Welligent IEP Management System, using the LAUSD Elementary or Secondary Student 
Information System (either ESIS, SSIS or ISIS upon implementation), operating a compliant 
Special Education Program using the LAUSD Special Education Policies and Procedures 
Manual, and the annual completion and submission of the “School Self Review Checklist” 
for programs serving students with disabilities. Signing the Service Plan for Students with 
Disabilities Assurance Form also assures that operators of the awarded PSC school agrees 
to review Title 5, California Code of Regulations Section 3052, relative to the provision of 
behavior intervention plans and agrees to comply with all discipline practices, procedures for 
behavioral emergency intervention and prohibitions consistent with the requirements.  The 
PSC school operators further agree to protect the rights of children with disabilities and their 
parents or guardians relative to 1) prior notice and consent, 2) access to records 3) 
confidentiality, and 4 due process procedures.  The school will maintain a written description 
of the annual notification process used to inform parents/guardians of the policies regarding 
Nondiscrimination (Title 5 CCR 4960 (a)), Sexual Harassment (EC 231.5 (a) (b) (c), Title IX 
Student Grievance Procedure (Title IX 106.8 (a) (d) and 106.9 (a)) and Uniform Complaint 
Procedures (Title 5, CCR 4600-4671.  Procedures must include a description of how the 
school will respond to complaints and how the District will be notified of complaints and 
subsequent investigations.

5.   Assurance that Independent Charter School Operators will sign and execute the 
Facilities Use Agreement
(For Independent Charter School Operators Only)  If selected to operate an independent 
charter school on a PSC campus, independent charter school operators agree to sign and 
execute the Facilities Use Agreement as provided by the District.

6.   Resident Enrollment and Attendance Boundary Compliance
� (For Independent Charter School Operators Only)  In accordance with the Attendance 

Boundary Waiver for Public School Choice Charter School Operators, operators of 
independent charters schools agree to provide first choice attendance to resident 
students from the corresponding attendance boundary established by the District if 
selected to operate a Public School Choice campus. Thereafter, any remaining available 
seats will be filled with any student who wishes to attend the PSC campus pursuant to 
the requirements of Sections 47605(d)(1) and 47605(d)(2)(B) of the California Charter 
Schools Act.  The District’s waiver from the State Board of Education codifies these 
requirements.  
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